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Reviewing what you have learned and learning anew,
you are fit to be a teacher.

Confucius (551 BC—479 BC)

AR,

To teach is to learn twice.
Joseph Joubert (1754-1824)
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Volume 4 is, as its title suggests, a companion to the other 3 volumes. Here's what |
think makes it a companion: In the first three volumes, the teacher and learner standards
appear in action—in stories of classroom practice. The standards take second place to
the stories. Conversely, the standards are considered more directly in the 4th volume.
But there is always a link among the four volumes: Chapter 3 makes that linkage explicit,
encouraging readers to go back to the first three volumes for further examples of the
standards. You'll see that link clearly beginning on page 59, where selections of the first
three books are repeated and arranged by standards. We hoped that teachers might
look at some of these selections and be interested enough to go back to the original
three volumes for more detail-—and we especially hoped that it might encourage teach-
ers to look at volumes at levels other than the one that they teach. This is the part of
Volume 4 that you most remember, | think.

Volume 4 is also a teacher development and professional appraisal manual. This
may be the part that is newest to some Chinese educators, and | think it was the part
that you remember least (though you participated in many conversations that influ-
enced the content and the specific examples). The key elements are:

e Teacher standards: These are the backbone of Volume 4. When we developed
these standards, we were unable to find any set of teacher standards in China. So
these were based on teacher standards that we could find in the literature, and
then enriched by the values we found in the MoE English Curriculum Standards
and the conversations we had with Chinese and other educators. Pages 45-46
briefly explain where they came from. Chapter 4 gives brief examples of the
many ways in which teachers’ practice could exemplify various standards.

e Portfolios: A brief but comprehensive review of what portfolios are and the many
ways in which they can be used. The emphasis is on portfolios for student and
teacher growth and self-awareness. Portfolios can be used for assessment,
though our emphasis is on assessment for growth, rather than assessment for
judgment, reward, or punishment.

e Teacher development activities: This part might be most useful to teacher
educators and administrators. It's full of brief, easy ideas for workshop activities
that help teachers understand and experience various standards, inspiring them
to include related activities in their own teaching. This chapter begins with
some general observations about “workshops that work”. As you have often
pointed out, teachers’ practice is unlikely to change if they’re presented with
new methods in an old format (lecture or lists of “best practices”).

e Assessment/appraisal: Chinese educators strongly encouraged us to develop
a product that could be used to evaluate teachers’ practice. This is where we
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may be perceived as most radical. In English, there’s an important but subtle
difference between “assessment/evaluation” and “appraisal”. “Assessment” or
“evaluation” strongly implies judgment. “Appraisal” has more of a sense of
discovering how something is, which can include giving value to that something.
But in appraisal, evaluating is only part of the analysis. Discovering, understanding,
and giving meaning are important elements. Think of appraising an old piece of
furniture that has been in your family for generations: You want to know as much
about it as you can, but its monetary value is only part of what matters to you.

We believe that fundamental chance in teachers’ practice does not come by putting on
new methods and techniques, like putting on a new coat. It comes by understanding who
we are, why we do what we do, what happens as a result, and only then can we think
about we want to do differently—and why. Similarly, fundamental change is unlikely to
come as a result of external evaluation. (Here, though, your dissertation suggests that
Chinese teachers may be more open to change through external evaluation than western
teachers.)

Because of these beliefs, the appraisal elements proposed in Volume 4 tend to be
highly reflective, personal, and collegial. We did develop a scale (discovering, approaching,
meeting, exceeding) and offered some charts that teachers could adapt to their own
situation. ’

Who is it for?

It’s for anyone who is interested in the professional development/growth of teachers,
and that includes the teachers themselves. However, the most eager audience for Volume
4 might be educational administrators with direct responsibility for teacher development and
appraisal.

How can it be used?
Like the first three volumes, there is no prescribed entry point. However, Chapter

1 lays out the values that underlie the rest of the volume, so it's probably worth starting
there.

Next, I'd suggest reviewing the standards for teachers and learners. If one is
assessing teacher practice (teacher standards) or developing standards-based les-
sons (learner standards), a deep understanding of standards is necessary. They are list-
ed at the beginning of Chapter 3. And then at the end of Chapter 3 each teacher stan-
dard has an example taken from Volumes 1-3 that illustrates the standard. Chapter
4 goes further with the teacher standards, listing hundreds of classroom activities
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showing teacher standards in action. These activities, you will recall, were developed

by the CEFLS writing team so they include ideas from US-, China- and Japan-based
educators.

With that base of understanding:

e |f a reader is interested in developing portfolios for teachers (or even for students),
they might pay most attention initially to Chapter 2.

e |f a reader’s job includes giving workshops, Chapter 5 is a good place to start.
It includes general thoughts about effective workshops and then gives lots of
workshop activities that help teachers think about how to use the teacher standards
to enrich their own classroom practice.

e |f a reader’s job includes assessing teacher practice, Chapter 6 will help.

Local adaptation

Some of the ideas in this series will seem strange or foreign to the Chinese reader.
Of course, the writers wanted their ideas to be acceptable, but there is some value in
the “strange” ideas that have crept into the Volume. Readers might consider why an
idea seems strange, what values underlie the idea, and ways in which the idea could
challenge their own thinking. And after such analysis, it’s perfectly fine for the reader to
dismiss an idea as impossible or unworkable. Perhaps, though, they may be inspired to
adapt or transform the idea in a way that will work for them.

Because English teaching and learning in China will be very different from place to
place, depending on the background of teachers and the resources available to them,
there is great emphasis on local adaptation. Many questions and activities encourage
educators to adjust ideas to their own situation. Thinking Further (page 154), for example,
discusses ways in which teachers can work with a textbook that doesn’t fit their
situation. And the PAATPS grids (pages 165 and following) are only partly filled

out, encouraging educators to add examples of good practice that are right for their
situations.
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Xiao Hua is in her fourth year of university and is completing her practicum in a nearby high
school. During her studies to become a teacher, she has taken many English courses but is
most interested in her methodology course. In the course, students have to reflect on good
teachers they have had before they attended university and describe why they were good
teachers. Xiao Hua writes about three teachers she had: Ms. Zhou in third grade, Ms. Zhang
in seventh grade, and Mr. Xiang in tenth grade. Each teacher is different in some ways, but all
modeled lifelong learning for her. She remembers the feelings she had in their classes and some
of the activities, but she has to reflect more deeply about why they did, what they did, and what
their theory of teaching must have been.

Her methodology teacher and practicum adviser, Ms. Cong, introduces her students to
English Curriculum Standards (Ministry of Education, 2001), which partially inspired the learner
and teacher performance standards illustrated in three special. volumes for primary, junior,
and senior high school teachers: Integrating EFL Standards Into Chinese Classroom Settings.
She also refers students to a fourth volume (this book) concerning a portfolio-based appraisal
process that helps teachers document their students’ learning as well as their own learning. She
speaks of the volumes’ design that gives teaching ideas through stories. She leads them to see
that they themselves have created stories by describing the effect their teachers had on them.

Ms. Cong then asks her students to go to the teacher performance standards and see
which ones might apply to the teachers that they described. “Standards should come out
of good teaching,” she says. “If you cannot find your teachers’ excellence described in the
standards, then we need to add something to the standards. Standards are tools to help us
grow. But there may be other tools out there that wonderful teachers are using, and we need
to be willing to think about them.” Later she asks the students to work in the opposite direction
and take a standard and think of a classroom activity that would reflect it.

Ms. Cong also has students create portfolios associated with their own practice teaching.
A portfolio is a collection of documents and reflections that show the professional experiences,
creativity, and growth of a teacher. Ms. Cong tells her students that portfolios will help them get
a good job and, used throughout their careers, will inspire and document their lifelong learning
and their good work as teachers (Chaver, Hart, & Avaloz, 2003).

Ms. Cong advises all her students to develop a critical understanding of the learner and
teacher performance standards. She stresses that they do not have to memorize them but rather
use them as a way of looking at their teaching from time to time. The examples in the three
Integrating EFL Standards Into Chinese Classroom Settings volumes illustrate the application of
the learning and teaching standards through simple narratives of teaching and learning in the
English classroom.

“The fourth volume,” Ms. Cong tells them, “will become more valuable as you proceed
further into your career.”

“A teaching career is a long, ever-changing journey,” Xiao Hua thinks. “l am eager to begin.”
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Introduction
Taj A7

* Befors ahd 'a‘s'you‘r‘ead, think about what you know and are learning.
ER M, AR AR AT EHMOL T A4, EAEERED VER T HA4.

1. Think about the people with whom you work or study. What do they think contributes most
to teacher growth and change?

BRI R BT AN RMRLER R e T — AN BUm R R L.
2. Do you agree with them?

PR RAAT] B B 5 1 2

3. What ideas from this introduction would you like to discuss with your colleagues?

FEARTR A AR A T LE A s VR BN R 3] — R 2
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IDA common pattern of expectation in many schools is that students
learn, teachers teach, and administrators assess and evaluate teachers. In
a dynamic, progressive school, however, everyone is a learner, and learning
never stops. Through learning, teachers and administrators, as well as
students, are in a permanent state of growth. <

In his work with businesses in the early 1990s, Peter Senge (1990) redefined
the productive company as “a learning organization” (p. viii). According to
Senge, if people in a company were not continually learning, the company
was probably not progressing. Abundant research supports his view. When
companies invest in the learning of the employees, they invest in the quality
of the company and its ability to survive and thrive. Later in the 1990s, Senge
turned his attention toward education, applying the same concepts to schools
with much the same result. He then published Schools That Learn (2000),
cowritten with a host of other educators.

P> The purpose of this volume s to provide teachers and administrators with guiding
principles and specific tools to promote the growth of Chinese EFL teachers and
to enhance their effectiveness with students. It is to provide educators throughout
China with the means and opportunity to make their school a learning school. Q

Two fundamental pillars support the approach that this volume takes
toward promoting the professional growth of teachers: portfolios and teacher
performance standards.

Portfolios

A portfolio is a wide-ranging collection of formal and informal documents (or
other relevant artifacts) that reflects many aspects of a teacher’s professional
work. E}The teacher usually selects the contents of a portfolio, which may
include samples of student work; lesson plans; reports of class observations;
summaries of communications with colleagues, parents, or others; statements
of vision or philosophy; videotapes of a lesson or lessons; or almost anything
else that captures or conveys some aspect of a teacher’s work. Q More than
a checklist from a supervisor’s observation of a class, portfolios present, for
both the teacher and supervisor, a far richer and more complete portrait of
the teacher’s professional engagement, performance, and growth. Chapter 2
of this volume explores portfolios and how they can be effectively used in a
learning school. &

B FI)UFRTAKIFARF LGSR AREORS, BT T T RHBTIAER HfkL, A F I
R ERAT, RIFOLSFIARFSLaAAERS, B, fTRdAEOHE, A RIS T2 FR e
e KR, R MR,
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Teacher Performance Standards

P» The second pillar is the teacher performance standards (TPS). Designed @wﬂﬁﬁﬁ‘/ﬁﬁf\/ﬁ\éﬁ&:

exclusively for this book and for China’s school system, the TPS set forth eight
domains of standards that teachers may pursue and against which their growth may
be assessed. The eight domains of the TPS are as follows:

1. Knowing Students
Appreciating Attitudes

Planning, Delivering, and Reflecting on Instruction
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Constructing Knowledge of Languages, Language Learning, and Ciritical
Thinking '

Exploring and Applying Culture
Assessing Teaching and Learning

Connecting Beyond the Classroom
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Expanding Professional Horizons <

Accompanying each of the eight domains are two or three standards (with
elaborations) that provide specific descriptions of what EFL teachers should
know and be able to do to realize their full professional potential and serve their
students well.

Chapters 3 and 4 of this volume elaborate on the nature of the TPS
and on how teachers and administrators can enlist them in the service of
professional growth. Chapter 3 presents a full description of the standards,
offering concrete examples of the presence and application of the TPS in the
classroom through classroom portraits selected from companion volumes
in this series that address learner standards (Agor, 2005a, 2005b, 2005c¢).
Chapter 4 provides approaches that teachers may use to understand the
TPS fully, to apply them in their practice, and to assess their own continuing
professional growth.

Chapters 5 and 6 offer administrators, workshop providers, and other
educational leaders specific ways to give the TPS and portfolios a central role
in the professional lives of their teachers and in the cultures of their schools.
Chapter 5 includes a number of teacher workshop activities designed to
heighten teacher awareness of the TPS and to encourage the use of portfolios.
Chapter 6 further guides administrators in the effective use of these tools
as they observe teachers, support and encourage them, and collaboratively
assess their work. H
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