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Preface

The present research attempts to explore the feasible ways to develop
interesting and practical multimedia course-books for college English
listening and speaking with regard to learner autonomy by both qualitative
and quantitative analysis of data from interviews and questionnaires. The
research subjects are 356 non-English majors at Beijing Institute of
Technology in Beijing , China.

The major objectives for this research include:

1) To investigate the students’ learning needs for English, especially
for aural and oral English;

2) To explore the students’ ability in learning autonomy;

3) To explore the strengths and weaknesses of the in-use multi-media
course-books for English listening and speaking with regard to learner
autonomy;

4) To explore the relationships between learners’ needs, learner
autonomy and the evaluation of course-books.

This book is made up of five parts. The first two parts include a brief
introduction and literature review, together with the objectives and
significance of the present research. The literature review consists of two
aspects: learner autonomy and course-book evaluation. First, the
researcher accepts Holec’s definition (1981:3) and Boud’s ideas (1988:17)
of learner autonomy, and illustrates the necessities of fostering learner
autonomy. Then Phil Benson’s three major components of learner

autonomy are reviewed. And Based on the thoughts of Holec, Boud and
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Phil Benson, etc., four approaches to the development of learner autonomy
are discussed. Second, on the basis of Brian Tomlinson’s definition of
“language-learning materials” (1998:2) and the definition of “textbook™ in
Longman Dictionary of Contemporary English (1998), the researcher
defines the modern multimedia course-books and illustrates the role of
course-books. Next, the types, processes and guidelines of course-book
evaluation are reviewed, together with the illustration of the rationale for
evaluating course-books.

The third part introduces the methodology. Altogether, 3 instruments
are employed: 1) unstructured interviews; 2) questionnaire with open
questions; 3) questionnaire with closed questions. The subjects, research
design and data collection are reported.

In the fourth part, statistical analyses of the quantitative data are
presented, and the results and discussions are then reported with
pedagogical implications. The factor analysis of the data produces 5 major
factors: 1) needs for English; 2) needs for English listening and speaking;
3) learner autonomy; 4) evaluation of course-books, and 5) additional
effects of course-books. And among the five major factors, “learner
autonomy” is significantly correlated with the other four factors while
“evaluation of course-books” correlates with the other factors except
“needs for English,” possibly because the targeted course-books center on
the practice of English listening and speaking.

The part of conclusion summarizes the major findings, limitations of

the research and suggestions for further research in this area.
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Introduction

1.1 Background information

“When discussing the educational challenge posed by new information
and communication technologies (IT), it is often said that we need a radical
change in our approaches to teaching and learning in order to best prepare
future generations for living and working in the information society”
(Bernd Riischoff, 1998). In China, the Department of Higher Education,
Ministry of Education of China, also thought of this, arranged related
experts to draw up the College English Curriculum Requirements (For
Trial Implementation) (Requirement hereafter) through a series of
discussions, and gave effect to it in 2004.

The Requirement insists that “The objective of College English is to
develop students’ ability to use English in an all-round way, especially in
listening and speaking, so that in their future work and social interactions
they will be able to exchange information effectively through both spoken
and written channels.” Then, “the cultivation of students’ abilities to listen
and speak has become a topical issue of college English teaching research”
(You, 2005), and many “experiments of improving students’ listening and
speaking competence” (You, 2005) by various means have been done in
China.
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“In the last few years, there have been dramatic changes in the ways
that languages are taught with the replacement of grammar translation by
communicative approaches and the introduction of technological tools™
(Vu Thi Phuong Thao, 2005). In China, the Requirement (2004) clearly
points out that, “in view of the marked increase in student enrollments and
the relatively limited resources, colleges and universities should remould
the existing unitary teacher-centered pattern of language teaching by
introducing new teaching models with the help of multimedia and network
technology™.

The Requirement (2004) emphasizes that “the new model should be
built on modern information technology, particularly network technology,
so that English language teaching will be free (to a certain extent) from the
constraints of time or place and geared towards students’ individualized
and autonomous learning. The new model should combine the principles
of practicality, knowledge and interest, mobilize the initiative of both
teachers and students, and attach particular importance to the central role
of students in the teaching and learning process. This model should
technically attain to a high level of interactivity, feasibility and operability.
In addition, it should take into full account and incorporate into it the
strengths of the current model while fully employing modern information
technology.”

The Requirement (2004) also says that “colleges and universities
should each design a PC-based or intranet- or campus-network-based
multimedia listening and speaking teaching model that suits their own
needs in line with their own conditions and student situation. Those in
more favorable situations may deliver listening and speaking course via
the Internet. The teaching of reading, writing and translation can be

conducted either in the classroom or online. In either case, however,



Chapter 1 Introduction \3j>

enough teachers should be guaranteed for instructions or lectures.”

So, in response to the appeal from the Ministry of Education of
China, “Multi-media and network teaching and learning model is
practiced and generalized in every institution of higher education in
China” (Wang Jianmei, Sun Chunlei, 2005), and greater importance is
attached to the student-centered pattern of language teaching, the
development of multi-media course-books and the cultivation of the

learner autonomy.

1.2 Objectives of the research

Since a new round of reform in college English teaching and learning
began in 2002, PC-based or intranet- or campus-network-based
multimedia teaching mode of English listening and speaking have begun
to take shape and be promoted among 180 universities in China (Cai, 2005).
Computer-assisted oral English test was conducted by College English
Center, Fudan University (Qiu, 2005). The promotion and management of
autonomy learning, the role orientation and the role shift of the teachers in
the new listening and speaking teaching mode have been explored (Zhu,
2005; Wang, 2005). More and more multimedia course-books for English
listening and speaking have been published and they have been
experimented in more and more universities and colleges. As an editor, the
researcher should not ignore such changes. It is necessary for her to do
some research on the course-books in use before carrying out her
idea — to foster learner autonomy by publishing better and better course-
books.

The research is, therefore, undertaken to achieve the following

objectives:



