INTERNATIONAL
CURRICULUM FOR CHINESE

LANGUAGE EDUCATION

N
2

= BRI 7E H T 18 IR IE KK

& ¥ 2T K35 KR4t
NGL

IJING LANGUAGE AND CULTURE



INTERNATIONAL
CURRICULUM FOR CHINESE
LANGUAGE EDUCATION

te Headquarters(Hanban)

@ &?%&@#/Iiﬂﬂ'

= R E 3 PR A2 K

'#"P‘-‘I S 4752

BEI] LANGUAGE AND CULTUR
UNIVERS]TY PRESS



E B4 E (CIP) #iiE

[ PRGE 27 0 FHIR R K - 92/ L2 i
EERNIH. —2| (BiT4E ). —dba: LEiBEE K
EH R, 2014.9

[SBN 978-7-5619-3932-1

| . O I.05-- Q- M .OE—*SML
B —HF RN —33C V. D H195.2

v [ A E 5 iE CIP 2% (2014 ) 55 197286 5

5 B BRNEHEERRERN (BT (R3R)
GUOJI HANYU JIAOXUE TONGYONG KECHENG DAGANG
(XIUDING BAN)(YINGWEN BAN)

AEED: Z1FE

HRAZIT: 3& % 12 Z K3 LRa4t

i b JICRMEEXFRE 155 H0EERES: 100083
M iE: www.blcup.com

%R 8 20: 8610-8230 3647/3592/3395

ERALIT: 8610-8230 3650/3591/3648

BONZIT: 8610-8230 0309/3365/3080

ﬁ%‘ﬂlﬁ%ﬂﬂ 8610-8230 3653

1T : 8610-8230 3908 service@blcup.com

fl: ICROREIRIEEAT

. FEMERIS

T

. 2014 E9RE 1 IR 201459}5“51%!]}?&”
. 787 ¥ x 1092 =¥ 1/16  ED3K:

. 379 F=X
. ISBN 978-7-5619-3932-1 /H - 14204

: 48.00 7T

Al EHETH | NS
S ulb 8 Pt X

NENEFREEDM, RitHFzEAH, BiE: 8610-82303590



Revision Commiittee

Director: Xu Lin

Board Members: Hu Zhiping Jing Wei Ma Jianfei Wang Yongli Xia Jianhui

Xie Mianmian (Canada)
Revision Group: Fang Xinxin Li Wei (Canada) Liu Changzheng

Song Jihua Wachowicz, Stuart (Canada) Xie Mianmian (Canada)

Editorial Board

Director: Xu Lin

Board Members: Bai Jianhua (USA) Gong Yafu Wu, James (Australia)
Liu Jun (USA) Ma Jianfei Wang Yongli
Xie Mianmian (Canada) Xu Hong (Canada) Zhao Guocheng
Zhao Jinming Zhao Yong (USA)

Research Panel Directors: Ma Jianfei Wang Yongli Xu Hong (Canada) Xu Lin

Zhao Guocheng Zhao Jinming

Hanban has commissioned language educational experts and teachers around the world
to participate in the research and revision of International Curriculum for Chinese Language

Education. Thanks also go to the major participants listed at the back of the book.



e I OTEWOrd

International Curriculum for Chinese Language Education (hereinafter referred to as
the Curriculum) has been translated into 45 languages worldwide since 1t was i1ssued in 2008.
The promotion and application of the Curriculum all over the world have played an important
role in guiding various methods of teaching Chinese language in Confucius Institutes
(Confucius Classrooms) and primary, secondary and post-secondary educational institutions
both at home and abroad.

A deep understanding of the guiding principles and the theoretical system has been
achieved by Chinese language teachers around the world in the process of implementing the
2008 Curriculum. For example, language competencies are divided into “linguistic skills”,
“linguistic knowledge”, “strategies™ and “cultural competence”. These four components
are relatively independent, interrelated and interpenetrating. This framework reflects a
new type of comprehensive understanding of language and language teaching, and makes
a breakthrough in teaching ideas, which only aimed at and emphasised linguistic skills. It
guides Chinese teaching to gradually attach importance to developing learners’ cultural
qualities, communication and international perspectives in order to develop them into

internationally competent Chinese language professionals.

To adapt to the new changes of the international education of Chinese language and
timely summarise the research findings on Chinese language teaching, an improved plan and
guide was needed for designing Chinese language courses, compiling teaching materials,
and making competence assessments. Based on the investigations and feedback from all
stakeholders, the Confucius Institute Headquarters/Hanban organized a committee and

launched the Curriculum revision project in 2013.

The revised Curriculum has adjusted the following aspects:



1. The hierarchical structure is adjusted to promote the integration of teaching and testing

The framework of the revised Curriculum has been changed into six levels from the
original five levels to be in line with HSK. Linguistic knowledge of characters, words/

phrases, grammar and themes has been updated and its relevance with HSK was emphasised.

2. Practicability is highlighted and more examples are included

The original Appendix “Sample Activities for Chinese Language Teaching” has been
changed into “Common Course Structures and Procedures Recommended for Chinese

Classroom Teaching” and “Common Teaching Modes in Comprehensive Chinese Classes”.

This will better reflect authenticity and teacher-friendliness.

3. Assessment is included and suggestions on practical assessment are provided

“Common Assessment Activities Recommended for Chinese Language Teaching”
are included 1n the revised Curriculum, through which the teachers are able to collect the
learners’ information systematically, ascertain the changes in learners’ behaviours and assess

the learners’ language competences according to the teaching goals and criteria.

4. Chinese teaching in different programs and at different levels is considered. Local
flexibility is encouraged

The revised Curriculum enhances the guidance for primary and secondary educational
institutions as well as for community programs. In consideration of the diversity of the
Chinese language education around the world, the revised Curriculum provides users with

different types of relevant guidance and allows more flexibility for different programs.

S. The application of media resources is emphasised

The application of the Internet and digital technologies is emphasised in the revised
Curriculum to help users improve learners’ awareness and competence to learn Chinese
using new media resources, and cater to the new needs for science and technology in Chinese

language teaching.
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1. Objectives

In compliance with the rapid development of Chinese
language education around the world, International
Curriculum for Chinese Language Education (hereafter called
the Curriculum) has been developed under the auspices of
Confucius Institute Headquarters/Hanban to meet the needs of

many countries for standardizing Chinese language education.

As an organizer and descriptor of the objectives and
content of Chinese as a second language curriculum, the
Curriculum strives to provide reference for the planning of
Chinese language educational institutions and instructors, for
the assessment of learners’ language competences, and for the

compilation of Chinese language textbooks.

2. Principles

2.1 The Principle of Scientificality

The Curriculum uses theories on second language teaching
and learning as its theoretical guideline, drawing upon the
experiences and findings of various curriculums for foreign
languages and second languages. It absorbs the experience of
the international education of Chinese language and makes
large-scale investigations. In terms of its formulation methods,
it pays close attention to demonstration, but without neglecting
the combination of theories and practice. The Curriculum relates
the structure setting of learning outcomes with the six levels of
the HSK, providing a relative unified and clear reference for
Chinese classroom teaching, textbook compilation, competence

assessment, etc.

2.2 The Principle of Practicality

The Curriculum serves as a practical guidance 1n the
international education of Chinese language, elaborating on

the objectives of the Curriculum and the different levels of



linguistic skills, linguistic knowledge, strategies, and cultural competence needed. At the
same time, the Curriculum provides a variety of attachments as valuable resources, including:
1) The Initials, Finals and Tones of Pinyin; 2) Common Chinese Characters (for Levels
1-6); 3) Common Chinese Words and Phrases (for Levels 1-6); 4) Common Grammar [tems
in Chinese (for Levels 1-6); 5) Topics and Contents Recommended for Chinese Language
Teaching; 6) Common Course Structures and Procedures Recommended for Chinese
Classroom Teaching; 7) Common Teaching Modes in Comprehensive Chinese Classes; and
8) Common Assessment Activities Recommended for Chinese Language Teaching. Based
on the real educational situations, users can refer to, select and add the contents they need to

formulate customized syllabuses or textbook outlines.

2.3 The Principle of Pertinence

The international education of Chinese language has started to move from an ivory
tower towards popularity, commonality, and practicality. In the compilation of the Curriculum,
we have strived to give consideration to the characteristics of users at primary and middle
schools, as well as people from all walks of life. Difficulties of Chinese language learning
have been reduced to the greatest extent and the objectives for each level have been adjusted,

to meet the actual situations in the international education of Chinese language.

2.4 The Principle of Flexibility

The purpose of the course structures and teaching modes provided in the Curriculum is
to illustrate the relationship and logical sequence of various elements in the teaching process.
They are used together with the common methods and steps to provide reference for the
Curriculum users. It 1s recommended that users should use them flexibly according to local

educational situations.

2.5 The Principle of Suitability

With reference to a few of the world-renowned standards, such as the Common
European Framework of Reference for Languages, and from cross-cultural perspectives, the
Curriculum absorbs current achievements and experiences in the international education of

Chinese language. It reorganises Chinese linguistic knowledge and cultural knowledge, and



suggests many examples for educators in the international education of Chinese language to

apply in their teaching, teacher training, and textbook compilation.

3. Contents

3.1 General Objectives

The international education of Chinese language aims to help learners with their
Chinese language knowledge and skills, while reinforcing their learning objectives, fostering
their self-learning and cooperation abilities, developing effective learning strategies, and

achieving the ultimate goal of comprehensive mastery of linguistic competencies.

Linguistic competencies are composed of linguistic skills, linguistic knowledge,
strategies, and cultural competence, with the former two functioning as the basis. Strategies
act as important conditions upon which learners increase their efficiency, learn independently,
and develop their personal abilities. Cultural competence guarantees the development of a

global learner in his or her appropriate use of a language in a multicultural society.

The interrelatedness of the aforementioned four components of linguistic competencies

is exemplified in the following figure.

Structure of the Curriculum

Linguistic Knowledge )

Pronunciation 8
Characters and Words =~ |
- Grammar and Function
/ Theme and Discourse
Linguistic Skills _ Cultural Competence
Reading 3 . © Cultural Knowledge
Lisining | —>  (Commatencie ~ Cultural Understanding
Speaking | i | Cross-Cultural Competence
Writing \ International Perspectives T
\ Strategies |
Affective Strategies
Learning Strategies
Communicative Strategies
Resource Strategies

Interdisciplinary Strategies |

(1) Linguistic Skills

Linguistics skills form an important component of linguistic competences. The



Curriculum describes both the general and specific objectives of each level regarding the

skills of reading, listening, speaking, writing, and relevant subskills.

(2 ) Linguistic Knowledge

As an integral component of linguistic competencies, linguistic knowledge provides an
important foundation for the development of linguistic skills. The Curriculum categorizes
linguistic knowledge into six facets: pronunciation, characters and words, grammar, function,

theme, and discourse.

(3 ) Strategies

Strategies are further divided into affective strategies, learning strategies (both
cognitive and metacognitive strategies), communicative strategies, resource strategies, and
interdisciplinary strategies. The Curriculum lists the aforementioned strategies just for the

benefit of teachers of Chinese language and culture.

(4) Cultural Competence

A language has rich cultural connotations. In view of the age and cognitive ability of
the learner, Chinese language teachers are expected to expand both the content and scope of
cultural knowledge as well as the horizons of the learner, helping him/her realize the position
and functions of Chinese culture in world culture and its contributions to world culture.
The Curriculum incorporates cultural knowledge, cultural understanding, cross-cultural
competence and international perspectives under this category. The Curriculum lists the

aforementioned cultural competence requirements to provide reference for teachers.

3.2 The Objectives for Each Level

(1) Grading Criteria

In accordance with HSK (Chinese Proficiency Test), the Curriculum divides the

contents of the course into six levels.



(2 ) Descriptions for the Objectives of Each Level

Level
One

Learners can understand the basic language materials related to
common personal and daily life. They can retell, recite and copy words or
sentences with fair accuracy and can write words or senterces following the
example. They will begin to develop interest and confidence in learning the
Chinese language. They will acquire some preliminary knowledge of learning
strategies, communicative strategies, resource strategies and interdisciplinary
strategies under the teacher’s guidance. They will gain introductory Chinese
cultural knowledge and acquire preliminary cross-cultural competence and

international perspectives.

Level
Two

Learners can understand and master basic language materials related
to common daily settings. They can master basic sentence patterns, provide
simple descriptions, and exchange some basic information. They will begin to
develop interest and confidence in learning the Chinese language. They will
acquire some preliminary knowledge of learning strategies, communicative
strategies, resource strategies and interdisciplinary strategies. They will gain
introductory Chinese cultural knowledge, and acquire preliminary cross-

cultural competence and international perspectives.

Level
Three

Learners can understand and learn language materials related to daily
settings. They can use more complex sentence patterns to communicate on
familiar topics through interactions and descriptions. They can compose
simple passages and demonstrate interest and confidence in learning the
Chinese language. They will acquire some preliminary knowledge of learning
strategies, communicative strategies, resource strategies and interdisciplinary
strategies. They will gain introductory Chinese cultural knowledge and

acquire preliminary cross-cultural competence and international perspectives.




Learners can understand language materials related to social life. They
can produce more correct sentences on familiar topics in their descriptions,
explanations or comparisons; they can write in paragraphs and create simple
Level cohesive discourses. Learners will demonstrate interest and confidence
Four in learning the Chinese language and master some knowledge of learning
strategies, communicative strategies, resource strategies and interdisciplinary
strategies. They will gain introductory Chinese cultural knowledge and

acquire preliminary cross-cultural competence and international perspectives.

Learners can understand language materials on a comparatively
wide range of themes, produce correct sentences with proficiency, write in
paragraphs, create cohesive discourses, express themselves comparatively
fluently and spontaneously. They will demonstrate a strong interest and
L(fvel confidence in learning the Chinese language, and comprehensively master
d learning strategies, communicative strategies, resource strategies and
interdisciplinary strategies. They will gain comparatively extensive Chinese
cultural knowledge and acquire preliminary cross-cultural competence and

international perspectives.

Learners can understand language materials on a wide range of themes;
they can produce correct sentences with proficiency, write in paragraphs,
create cohesive discourses, and express themselves fluently with proficiency.
Level They will demonstrate a strong interest and confidence in learning the Chinese
- Six | language. They will demonstrate a comprehensive mastery of learning
strategies, communicative strategies, resource strategies and interdisciplinary
strategies, and will gain extensive Chinese cultural knowledge and acquire

cross-cultural competence and international perspectives.

4. The Intended Users of the Curriculum

The Curriculum is designed for educators in the international education of Chinese
language, as well as learners of the Chinese language, the latter include various kinds of
people, from pre-schoolers to adults, from school learners to non-school learners, and those
with/without Chinese language background. School learners refer to those educated at
public/private schools, (junior/senior) middle schools, international schools, and colleges/

universities. Non-school learners refer to those taking lessons at evening schools, weekend



schools, or continuation schools.

Besides these, teachers of Chinese or other languages and volunteer teachers will
find the Curriculum a valuable reference in their careers, and it also provides reference for

textbook compilers for the international education of Chinese language.

5. The Development and Revision of the Curriculum

At the beginning of writing the Curriculum, Hanban commissioned 300 language
educational experts and teachers around the world to participate in the research on and the
design of the Curriculum, doing research, giving feedback, drafting, revising and translating.
In the revision process, about a hundred experts and teachers contributed their time and
efforts to work in different ways. In addition to this, all the example cases used in the revised
version come from real oversea Chinese language classrooms. We express our sincere
appreciation to all the experts and teachers who participated in the development and revision
of the Curriculum, and all the teachers and students who helped develop the example cases.

Due to time constraints, the Curriculum is bound to have inadequacies. Readers are

welcome to supply us with suggestions for the improvement of the next edition.

Cofucius Institute Headquarters/Hanban
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Chapter One The Objectives and Content of
Level One

1. Objectives

Learners can understand basic language materials related to common personal and
daily life. They can retell, recite and copy words or sentences with fair accuracy and can
write words or sentences following the example. They will begin to develop interest and
confidence in learning the Chinese language. They will acquire preliminary knowledge
of learning strategies, communicative strategies, resource strategies and interdisciplinary
strategies under the teacher’s guidance. They will gain introductory Chinese cultural

knowledge and acquire preliminary cross-cultural competence and international perspectives.

2. Linguistic Skills

Skills | R e Description of Skills

Learners can understand the most basic, simple and limited
language materials closely related to personal and daily life, with
occasional help of body language, material objects and language

General Skills context. They will have some preliminary understanding of forms
| of address and some daily greetings. They can also introduce
themselves or communicate with others using very limited words

and expressions.
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Skills Description of Skills
Learners can understand familiar, brief and well-
pronounced words, sentences and simple classroom expressions
related to daily settings. They can guess or deduce the meanings
or intentions of the speaker with the help of body language or
language context and respond accordingly, including:
Listening 1. very limited and brief words and expressions related to
> personal and daily life;
2. basic numerals;
3. simple greetings and forms of address;
4, the most basic classroom expressions and instructions;
5. simple requests from others.
Specific
Skills

Learners can repeat, retell or recite words and sentences
learned. They can respond to simple greetings, using simple
words and expressions to provide the most basic personal
information and indicate their basic needs and wants, with
the help of body language or material objects when needed,
including:

Speaking 1. repeating, retelling or reciting words and sentences learned in
class with proper tones;
2. exchanging basic personal information;
3. initiating and responding to greetings;
4. expressing the most basic needs or instructions using simple
words or phrases;

5. making the simplest requests or seeking help.



