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From the Series Editor

Journeys is a twelve-book, three-level, skills-based series for EFL/ESL learners. The books can be
used from beginning level through intermediate level. They parallel the first three levels of basal
series, and can be used as supplements to series or as stand-alone skills texts. A unique feature
of Journeys is that the books can be used to construct a curriculum in those cases where student
skills are at different levels. That is, in those classes where reading ability is at a higher level than
speaking ability, the teacher is free to choose texts at appropriate levels. Each book can be used
separately.

Journeys can be used with high-school-aged students and up.
Journeys takes three notions very seriously:

1. Beginning level students have brains and hearts. They live in an interesting world that they
are interested in.

2. Learning needs to be recycled. Rather than work on the same skill or topic across all four
books during the same week, topics and language are recycled across the books to keep what
students have learned active. Teachers who want to can teach the books out of order because
the syllabus of each book progresses slowly.

3. It is possible for beginning level students to work with sophisticated content, yet complete
simple tasks. In general, students can understand a much higher level of language than they
can produce. By grading tasks, that is, keeping them simple at a beginning level, the linguistic
demands made of the students are kept relatively low, but the content of the exercises remains
interesting to adult learners.

Steven Brown

Youngstown State University
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INTRODUCTION

Welcome to Journeys: Listening and Speaking 1. The word “journeys” conjures up something more unusual,
more thought-provoking, more affecting than the standard “trip.” We hope that your experience using this
book leads you and your students on a journey of sorts: a journey towards new ideas, new skills, and
new learning experiences.

About Journeys: Listening and Speaking 1

Journeys: Listening and Speaking 1 is a text for students learning English as a Second Language (ESL) or
English as a Foreign Language (EFL) at a beginning level of listening and speaking. It can be used as a
single text for a course emphasizing listening and speaking skills or it can be used complementarily with
other single-skill textbooks in this series. The twenty units in Journeys: Listening and Speaking 1 provide
sufficient material and activities for a 40 to 60 hour course.

Journeys: Listening and Speaking 1 aims to motivate students with listening and speaking skills which are
relevant, interesting, natural sounding, fun and varied—even at a lower beginning level. Please note that
“beginning listening and speaking skills” in this text assumes that learners have at least a passive
knowledge and ability to read and write in simple English in order to successfully complete the listening
and speaking tasks included in this text. We assume that most EFL students using this book will have
studied English for a couple of years passively, and are now ready for more active and challenging
listening and speaking activities. Or, that students in an ESL environment who have had less formal
training will welcome the chance to listen and speak in order to comprehend the English that surrounds
them in their daily lives. Using Journeys: Listening and Speaking 1, students learn to listen not only to
conversations and exercises in the book but also to communicate actively with each other in the various pair
and group work listening and speaking tasks. These activities provide opportunities to incorporate reading
and writing into the classroom, allowing for a whole language approach using listening and speaking as the
focus of the course.

A Typical Thematic Unit

Journeys: Listening and Speaking 1 contains 20 units: 18 main units and 2 review units. Units can be taught
out of order; however, tasks become more challenging towards the end. A typical six-page unit revolves
around a general theme such as family, interests, food, travel, etc. This thematic approach allows students
to build on theme-related background knowledge, providing anchors for adding and relating additional
vocabulary and content expectations. Each of the main units contains the following sections:

e WARM-UP: (Ist page top) Pre-listening stage—introduction of key sentences (tapescript).

¢ CONVERSATIONS: (1st page middle) Listening & speaking section (tapescript).

e LISTENING: (2nd page) Listening tasks. First task easier and more general than second task (tapescript).
e PAIRWORK: (3rd—4th pages) Parts A & B are pair practice.

* PRONUNCIATION: (5th page) Pronunciation, target sound & rhythm practice (tapescript).

e GROUP ACTIVITIES: (6th page) Challenge section where students practice what they’ve learned in
small groups of 4-6 (especially useful for large classes). Follow-up may stimulate oral or written reports.
A more detailed description of each section follows.

Warm-up

A short listening activity at the beginning of each unit introduces the theme, structures and vocabulary
presented in each unit. This pre-listening exercise introduces model sentences for students to practice and
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prepares or “warms up” students for the following listening and conversation sections.

e TEACHING OPTIONS are:
1. LISTENING: Play the tape while students listen. (Spot check students’ comprehension.)
2. ORAL PRACTICE: Play the tape again. Students repeat after the tape or after the teacher.
3. COMPREHENSION CHECK: Check students’ comprehension of vocabulary/structure items. The
teacher should review the unit for any unfamiliar words or phrases on which students may need
clarification.

Conversations

This is the first speaking activity. Each conversation provides a model dialogue for students to practice their
listening and speaking skills. After listening to the tape, students take turns practicing the conversation
in pairs. Then, as follow-up, students work together practicing “freely” a particular part of the dialogue.
The main objective is to encourage students to go from controlled speech to a freer, more natural and
individual practice (including their personal choices, options or opinions, etc. as in real-life conversations).

e TEACHING OPTIONS are:

LISTENING: Play the tape while students listen (books covered/closed).

SPEAKING: Play the tape again. Students repeat after the tape or after the teacher.

ORAL PRACTICE: Students read the conversation in pairs, taking role A or B.

TALK & LISTEN PRACTICE: Taking turns, Student A silently reads a line, looks up and says the line

to Student B. Then Student A listens as Student B silently reads the next line, looks up, and says the

line to A etc. (See p. T7)

5. PRACTICE (1st page bottom): Students role-play using their own names and the italicized cue words
provided in tables throughout the exercises in this section.

Ll

Listening

Each unit has two listening tasks which are included in the tapescript.

LISTEN, the first task, is generally easier. Preview the task so students understand what to do. Then play
the tape. To assist students, the first listening item is usually given as an example. Stop the tape after the
first item to check that students know how to do the task. Then play the tape. Rewind and play the tape
again so that students can check their work. Have students check their answers with a partner. Then write
the correct answers on the board or have student volunteers do so. Answer any questions.

LISTEN & UNDERSTAND, the second task, is generally longer and more challenging than the LISTEN
section. Again, preview the task before the first listening. Play the tape. Stop the tape after the first item to
check students’ progress. Rewind and continue the tape. Play through a second time. Finally have students
check their answers as above. If necessary, play the tape a third time to clarify any problem areas or
questions that might arise.

When difficulties arise, encourage students to ask questions about the specific part of the tape they don’t
understand. Students can simply raise their hands at the point of the tape to indicate where the problem
lies. Most important, tell students not to panic—that it is natural for them not to understand each and every
word. Instead, encourage them to listen to stressed words or phrases and to understand the overall
meaning of the passages.

e TEACHING OPTIONS are:
1. PREVIEW: Preview task to help students understand what to do.
2. GIST LISTENING: Play the tape as students listen (books covered/closed).
3. MAIN LISTENING: Play the tape while students listen (books opened).
4. SECOND LISTENING: Rewind. Play the tape again. Students check work. The teacher may need to
pause the tape at intervals during longer listening sections to give students time to check their work.
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5. LISTENING CHECK: Have students compare and confirm answers with a partner. Ask questions.
6. THIRD LISTENING: Students confirm their understanding of sections of the listening they did not

understand.
7. CHECK ANSWERS: Put correct answers on the board or OHP, or ask student volunteers to do so.

Answer any questions.

Pairwork

This exercise is a key element in Journeys: Listening and Speaking 1 as it activates skills learned from the
previous listening section and maximizes student talk time as students speak with their partners to
complete information gap tasks. Students look at different pages, Student A at the 3rd page and Student B
at the 4th page, and ask their partners for missing information in order to complete the task. If possible,
have students sit face to face so they cannot see each other’s pages. This requires students to ask questions
for information, confirmation of spelling, etc. Though Conversations (2nd page) provide models, an easy
reference language model is provided on each Pairwork page (usually at the top).

STEP ONE: Although the directions to students are in simple English, the teacher needs to check that
students (a) understand the directions and (b) practice the language patterns before beginning the pair
practice. When beginning, it's always helpful to demonstrate the activity with a stronger student in front
of the class and/or have a pair of students demonstrate it. During the exercise you should monitor and
assist the students who need help. Pairwork is most effective when students are given “learner space”
that encourages them to listen carefully to each other and to check that they can use English effectively.
Teachers should step back and allow students an opportunity to communicate without over-correcting
their mistakes. Students need uninterrupted practice time.

STEP TWO: Each pairwork encourages further individual practice as students exchange personal
information and ideas, or talk about themselves while completing the second part of the activity.
Students write their own comments and are asked to compare their own ideas and personal traits or
opinions about the pairwork theme.

PAIRWORK TIPS: In some classes it may be helpful to set pairs to work together for a certain period of
weeks but it is also important to allow students a chance to rotate pairwork and group work. Also,
during pairwork it’s helpful to encourage students to stay in English by referring them to the Classroom
English page.

Pronunciation

Pronunciation practice is intended to help increase students’ listening proficiency. Many languages do
not have or differentiate English sounds such as /th/ /r/ and /1/, which sometimes are crucial cues in
understanding otherwise simple statements. Students do not have to aim at “native-like” pronunciation
but have to hear and recognize typical English sounds and chunks of words as meaningful utterances.

VOCABULARY: Each page focuses on one or two sounds. Words to practice in this section have been
taken from the top 500 frequency words for ESL students. Students practice a set of three words with
the focused sound at the beginning, middle and ending of each word.

TARGET: Pronunciation of a specific sound often improves by simply being aware of it. This section
reminds students to be aware of and work on a specific sound until the next lesson.

SOUND: Sounds that are especially difficult for many students are presented in contrast. First, students
listen and repeat all the words. Next, they select the word they hear from the two. The meanings of the
words are depicted in colorful illustrations to provide instant recognition. Further practice is done in
pairs as one student selects one of the two words or phrases and says it, while the other student points
to the illustration that depicts the word or phrase he/she hears. Students have a direct opportunity to
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individually assess their own ability to hear and say the target word or words.

e OPTION: This practice can be done by not voicing the words, forcing students to look at and pay
attention to the way the partner is articulating the word.

¢ RHYTHM: Chants offer a very effective way for ESL/EFL learners to acquire the natural rhythm of
English, especially set phrases like greetings, asking questions, ordering food, etc. One or two simple
phrases in each unit are recycled for students to practice. Play the tape while students repeat after it. As
chants are written for two voices, divide the class into two groups or into pairs for further practice.
Students have to feel the simple four-beat rhythm and learn to stress the content words that fall on the
beats, instead of stressing every single word.

Group Activities

The Challenge section, the final page of each unit, contains a variety of group activities for the whole class
to work on in small groups, normally 4-6 students per group in large classes. Here students are challenged
to put into practice their listening and speaking skills. The activities can be completed in class or given as
assignments for students to develop at home and complete in the subsequent lesson. Follow-up may require
a secretary or “recorder” or “reporter” to report back the groups’ results to the class. Activities include some
written assignments but no tape listening activities.

Review Units

Units 10 and 20 are organized differently than the other units in the book. These two sections recycle
vocabulary and themes from the nine previous units so that they function as a review or consolidation.
Instead of warm-ups, these units provide a variety of lengthier listening and speaking activities, including
additional challenges, brain-teasers, and double-page board games. Though intended primarily as a review,
this section can be used at the end of each ten-unit cycle or at any time for a quick change of pace. Also,
sections of it might be useful to help evaluate students’ overall progress during the course.

Using the Teacher’s Edition

Everybody has their favorite style of eggs: sunny-side up, over-easy, hard-boiled, scrambled or omelets.
Some prefer to cook by the book, while others cook by inspiration—just a pinch here and a dab of flavor
there. Which is the right choice? As with the proverbial “chicken, egg or omelet” theory, there’s no perfect
lesson, book or way to teach. As teachers, we all have colleagues who swear by the book, others who swear
at the book, and still others who've never cracked open a teacher’s manual in their entire lives. Hopefully
this teacher’s edition will be user-friendly enough to satisfy the majority of teachers using Journeys: Listening
and Speaking 1. For those who cook by the book, we hope you'll find enough support in the recipes offered
here. For others, besides tapescripts and answer keys, we hope you'll discover enough open-ended
activities to spice up your lessons. And for everyone, we’d appreciate hearing your comments or ideas on
ways you've found to complement or improve upon ideas put forth in this teacher’s edition.

As background, Journeys: Listening and Speaking 1 was piloted in less than ideal classroom situations
(with 25-80 students per class) and it passed the test. Normally, such large-sized, 90-minute classes for
listening / speaking can be very passive and lull students to sleep. However, the variety of exercises offered
in each unit permits an easy transition for students from the whole-class introduction of the material, to
individualized listening, to pairwork and group activities to keep students active. Indeed without this variety
of activities, students could easily tire of only the listening sections. So it's essential that instructors be aware
and flexible to group dynamics so that a change of pace or a re-ordering of these materials matches the
students” needs. For this reason you’ll find a variety of activities to use in Journeys.

All language instruction needs to recognize the individual differences students bring to the
classroom and to their learning path: differences in learning styles, language skills, needs, interests and
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goals. At the same time as differences are recognized, Journeys: Listening and Speaking 1 stresses basic
principles regarding the importance of meaningful and communicative uses of language.

In a communicative classroom, students use language to share meaning and information which comes
from the text as well as that which comes from the other students. In class, students are encouraged to
listen and talk about themselves and related themes rather than limit themselves to the language of the text.
Because this is a beginning text, students’ ability to converse may be limited; however, students can begin
to share experiences and reactions even with their limited knowledge of English.

Strategies for teaching Journeys: Listening and Speaking 1 can be divided into pre-listening, listening, and
listening/speaking activities. Pre-listening activities allow teachers the opportunity to develop
students’ interest in the subject as well as expand knowledge and vocabulary related to the theme.
Surprisingly enough, students may demonstrate a greater knowledge of English than is expected if given a
chance to speak up during initial warm-ups. Also during this time teachers can use “new” vocabulary
naturally and within its proper context. These pre-listening activities encourage students to make
predictions about what they are going to hear which, in turn, gives them courage and expectations to
complete the tasks.

During the listening stage students need to focus their attention on only a few listening aspects at a time,
which one does unconsciously in the native language. The purpose of each listening activity must be
specific so learners can easily focus their attention on the task (circling items, filling in charts, etc.). Here are
some helpful hints for beginning students:

1. Think of the situation and try to understand the gist or general meaning.

Don’t panic by trying to understand every word.

Pay attention to stressed words or phrases.

Listen for key words or facts.

Infer or understand the speakers, attitude or purpose.

6. When you don’t understand—ask.

As a teacher, do not assume students will learn these listening tactics through verbal presentation. Students
learn more through demonstration than explanation.

Vocabulary is an important skill to develop. However, in listening tasks students should focus their
attention on the meaning of the conversation rather than on strange or difficult words. So unless the
vocabulary is essential to the listening task it’s better not to emphasize any new or unfamiliar vocabulary.
Of course students may ask questions and for this reason plenty of vocabulary notes have been provided in
this Teacher’s Edition.

Listening is both a solitary and shared activity. In daily life, most listening is done individually. However,
listeners often share things they’ve heard and, in the process of sharing, create a community of speakers. This
sharing encourages students to talk in pairs and eventually to speak in groups. So from listening
comprehension tasks, students can involve themselves in larger group interactions. One way of building
listening / speaking skills is to encourage students to talk about what they understood from the tapes. Key
words and phrases to confirm or dispute a point can be written on the board. Another tactic is to have
students actively engaged in many pair or group activities. By requiring students to work in pairs or groups
to come up with a single answer, a teacher encourages students to talk to each other about the text, which
allows the teacher to move around to various groups to facilitate discussion or answer specific
questions concerning the text and vocabulary.

Once students become confident in their listening and speaking, any type of activity seems possible
including group surveys, interviews, games, etc. Of course, it should be recognized that these
listening / speaking skills are not exclusive, but include all the other language skills, such as reading, writing,
vocabulary building, grammar, etc.

Through listening and speaking, we can journey to different places, experience different ways of
thinking and gain new information. We hope you enjoy your journeys!

Gk N
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Could you speak slower?

Could you speak louder?

Please say that again.

Once more, please.

Excuse me, would you say that again?
Could you repeat that?

What did you say? I didn't hear you.
Do you understand me?

Sorry, I don't understand.

I'm sorry. I don’t know.

Can you give me a hint?

May I ask a question?

What's the meaning of a piece of cake?
What is a cobweb?

What does that mean?

Is a square the same as a rectangle?

Which is correct, Dave lives on LA or Dave lives in LA?
What's the difference between look and see?

How do you say that in English?

How do you spell it? It's x-y-1-0-p-h-o-n-e.

How do you pronounce this word?

7/
7P




CLASSROOM ENGLISH

INTRODUCTION 1: (Option for true low level beginners) Teacher: “Open your books to the first page,
Classroom English. Read the sentences and repeat along with the tape. Do you have any questions? Can
you think of other questions you want to know?”

INTRODUCTION 2: (Option for false-beginners) Teacher: “Open your books to the first page, Classroom
English. Read the sentences. Do you have any questions? Can you think of other useful questions? Let’s
write them on the board.” Students call out as the teacher writes on the board.

INTRODUCTION 3: (Option for high false-beginners) (Books closed) Teacher: “Let’s listen to the tape.
Tell me how many sentences or questions do you know?” (Play Classroom English on tape once.) Because
of the tape’s speed, students may panic and need you to pause the tape after each item. Stop the tape.
“How many questions and sentences do you know? How many can you write down? Listen again and
write what you hear. Good. Now open your books to the first page, Classroom English and check your
sentences. Do you have any questions? Can you think of other useful questions you'd like to say?”

OPTION 1: Class Dictation. (Books closed) Pause the tape after each item and have students say the
sentences aloud as you write them on the board.

OPTION 2: Have students review these expressions so they can ask and answer questions in simple
English. Ask for additional expressions they wish to know. Use class dictation and have students add
their new, corrected sentences to the Classroom English page, i.e.

Student: What do I say to hear the tape again?

Teacher: Could you repeat the tape? /Would you play the tape one more time? etc.

OPTION 3: To present these expressions in context you could ask students to do actions or hand out
short written dialogues for them to practice.

Teacher: Akira, would you close the door?

Akira: Could you repeat that?

Teacher: Sure. Would you please close the door?

Akira:  Okay.

Teacher: Does everyone understand this part?

Kim: Sorry, I couldn’t hear the tape.

Teacher: Okay. I'll play the tape again. Listen carefully. (Plays tape)
Kim: Hmmm, could you repeat that one more time, please?
Teacher: Sure.

NOTE: Italicized words are for substitute practice. Give students extra practice with them.

What's the meaning of “a piece of cake,” “it’s raining cats and dogs”? etc.

What does “hang in there” mean? (Answer: Don’t give up. Stay with it.)

Students will recognize the picture of a piece of cake as something to eat but only a few realize that “a
piece of cake” means “it’s a snap or something really easy to do.”

What is a “cobweb”? Like most new vocabulary, cobwebs aren’t commonly known by students yet easy
to understand—just point to the illustration and say “a spider’s net.”

How do you say/pronounce “months” or “xylophone”? Again students may recognize illustrations but
not unusual spellings or pronunciations.

HELPFUL HINT: It is useful to begin each lesson with a review of Classroom English.

Classroom English phrases will help students develop more confidence in using English in class. Gather
and provide additional Classroom English questions and sentences.

Practice. Ask students to refer to the Classroom English page when they forget to use a phrase in English,
especially while doing Pairwork or Challenge activities.

Classroom English T-CE



