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Unit One Academic Advising
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e how to communicate with your academic adviser in a proper way;

¢ how to understand the idea of the listening material with the skill

e how to understand the meaning by identifying sense groups in your
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Academic Speaking

I. Understanding the Background Notes

| What Is Academic Advising |
Academic advising is a developmental process in which students are provided
with support in clarifying their academic, career and life goals, developing plans
to achieve these goals, and evaluating their own progress. Academic advising is
also a process in which students are empowered to think critically, explore
available options, and take personal responsibility for decision-making with the

guidance of their teachers and academic advisers.

demic Advisers

Upon full implementation of the University-wide Academic Advising
System, there will be five types of Academic Advisers:

I . Faculty Academic Advisers

(Every First-year student will be assigned an academic adviser from his/her
Home Faculty to support the students throughout the course of their study. )

II. Advisers for different Major programmes, or for Faculties offering
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Engilish for Academic Communication

professional programmes; Advisers for each curriculum or year of study
. Faculty Student Advisers
IV. Residential Student Advisers
V. Academic Advisers in the Academic Advising Office (AAO)

In addition, each Faculty has appointed an Academic Advising Co-ordinator

and an Academic Advising Administrator to oversee the academic advising work

in respective Faculty.

ct from Your Academic Adviser

The following are some of the things that you can expect from your Adviser:

Provide support to your transition to the University.

Clarify requirements of Curriculum / Degree / Major / Professional Core
which you may have questions.

Guide you in developing your academic goals and study plan.

Provide up-to-date information and offer advice on course selections.
Discuss your academic performance and progress and the implication of it
to your future plans (career or postgraduate studies).

Care about your academic success.

Provide you with information on other available campus resources and
support services.

Respect your privacy.

Make effective referrals and direct you to other sources of advice. Your
adviser might not know the answer of every question, but they will help

you find the answer.

e Adviser Will Expect of You

The relationship between Adviser and Advisee is one of shared responsibility

and two-way traffic. Things that your Adviser expects from you:

Take the initiative to contact your Faculty Academic Adviser (FAA).
First-year students are required to meet with his or her FAA once every
semester. Senior year students are also encouraged to make regular
contacts with the major / minor advisers of their Faculty.

Familiarize yourself with the requirements of your Curriculum / Degree /

Major / Professional Core.
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* Be well prepared for each advising meeting by doing these preparations
prior to the meeting:
O think about your educational, personal and career goals.
O consider your study plan / intended course enrollment for the coming
terms or beyond.
O check the prerequisites for each course you intend to take and consider
how they will affect the sequencing of your courses.
O prepare a list of questions or concerns that you would like to raise with
your Adviser.

e Turn up punctually for the scheduled appointment with your Adviser.

¢ Actively ask questions on matters you do not understand or are confused.

¢ Accept responsibility for decisions and take ownership of your academic

plans.

1)What is academic advising?

2) What are the responsibilities of an adviser?

3)What are expected of a student from his/her adviser?
4)What’s the relationship between adviser and advisee?

5)What do you think of academic advising? Is it necessary for you? Why?

II. Learning to Speak Academically

1. Learning academic communication skills: speaking properly to get academic

advising

1  Understanding communication skills in academic advising: conversation
patterns

BIfEE] 1 Read the Script of a conversation, and answer the following questions.

1) Why has the student changed her mind about prebusiness and economics?

2) Which classes does a student have to have in order to take paleontology?

3)Do all astronomy classes have labs?

4)Where are the telescopes located on campus?

[BiEe 2 Read the script of the coversation for the components of the
conversational pattern with the questions below.

1)Does the session include small talk? If so, what is it about?
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2) Who initiates it?
3)What is the response to the small talk? That is, is it a simple “yes” or
“no”?

4)Which areas of study are discussed first?

5) In very general terms, what does the student say about these fields of

study?

6) Which areas of study are discussed next?

7)In very general terms, what are the student and adviser discussing?

8)Is the closing a simple “good-bye”? What else is included?

3 Read the script of the conversation again for the style of the

language.

1) Which speaker seems to use more contractions?

2) Whose speech contains more false starts and/or repairs?

3)So whose language would you characterize as more formal? Why?

2 Understanding communication skills in academic advising: soliciting

and giving advice

1 Read the extracts and underline the phrases the speakers use for

soliciting advice.

Extract A [Event: Statistics Of fice Hours ]

S1: um I have to_ and then I have to go away this weekend what should I
do? I have to leave tomorrow morning so what should I do? I wanna_ I’'m going
on a plane and I wanna do a bunch of practice for stats [S2: mhm | so what
sh- what would you recommend?

Extract B [Event: Academic Advising ]

S1: I want to start working on some other major and, [ S2: mhm ] one
major I'm interested in economics but I want to do something else with
economics, what do you suggest? math? stats? what would go well? [S2: no let
me_ I feel like] a double major?

S2: you can do a double major or did you know that you can concentrate on
mathematical economics?

(os, )

S2. I mean that’s a possibility to take another humanities if you're thinking
about maybe majoring in statistics, you might wanna go on and take Calc Three.

2  The above solicitations for advice are phrased as direct questions. What
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other phrases could you use to ask for advice in the following
situations? -

1) You want to know if your adviser agrees that you take an intro statistics class;

2) You would like some feedback on a paper you have written.

EIE®) 3 Read each of the following excerpts of someone giving advice.

1) Try to figure out who the advice-giver might be, and who they are talking to.

2) Think about how compelling or imperative the advice or suggestion sounds
— i. e. how obligated do you think the speaker is to follow the advice?
3)Rate the five extracts from 1 to 5, with 1 being the weakest and 5 being

the strongest or most obligatory.

4)Circle or underline key words that help you decide how to interpret it.

4 The below statements sounds stronger and more direct because
“should” is used. Think about some ways of rephrasing them to
convey roughly the same idea in a softer or more indirect way.

1) You shouldn’t use so many words.

2) You should revise this sentence to make it shorter.

3) You should make sure that each paragraph (or sentence) has only one

clear main idea.

4)You should be more specific.

5 Here are several excerpts. For each excerpt, answer the

following questions:

a) How direct or indirect does it seem to you? Rate each excerpt on a scale

from 1 to 5, as in Step 4 above.

b)Does the speaker use any hedging or softening devices? Circle these.

c)Underline the phrases that indicate some kind of advice. Is it phrased as

criticism or as advice/suggestion? If both, label the part that is criticism
and the part that is advice.
d)On the line below each excerpt, summarize the essence of the advice and/
or criticism, being as brief and direct as you can. (i. e. rewrite as simple
statements and imperative commands; the first one is done for you. )

1)um, okay. this is a tiny bit repetitive in here so you might just wanna
somehow tighten it up, um.

This is repetitive. Tighten it up.
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2)um, here’s a case where, I think that that to begin with with that move
into into the Housman poem, it’s a little too, um. .. informal and casual
for the rest of the writing um, here. uh that that maybe what you could
do_ I mean here’s another instance where, you could use a while
transition and say, while in Larkin’s poem this happens in To an Athlete
Dying Young Housman uses, mkay. that that, you wanna make a
distinction and you need to to do that. and again, uh, you're using

you're using more words than you need to.

3) it seems to me like in this paragraph there are lots of totally different
things going on. um, and in general you should do this throughout the
paper too. you need to go through and ask yourself what the point of each
paragraph is, right? um and make sure it has a point, and make sure it

says what its point is, okay? [S1: okay |

4)okay now this is a bit of a different point. right? um, I mean, this first
point about um, the mall becoming a place for people to socialize, is
directly tied to your, thesis right? [S1: okay ] this is a point that you do

wanna make, but you don’t wanna make it in the same paragraph. right?

5) now here’s a place where you could pull in more, specifically um, you
know partly from the Crawford i think um, but you could pull in more
specifically I mean, all businesses exist to make money. right? [S1: mhm
11 mean that’s the nature of, capitalism. um, so... you gotta be a little

more specific than “malls exist to make money. ” you know what I mean?

2. Speaking tasks

1  Work in group and discuss on the following questions:

1)What are the components of the conversation pattern?

2)What do you think of academic advising? Is it necessary for you? Why?
3)Do you have any academic problems to be solved? What are they?

4) If you have any chance to meet an academic adviser, how can you

communicate with him/her properly?

>> 006



2 Make a conversation with your partner according to the answers
to the questions # 3 and # 4 in Task 1 above. Before making
your conversation, you may go and get the solutions to your problems

from the professors or the instructors in your school.

Academic Listening

Top-down Listening: Understanding the Main Idea and the

Important details of the passage

1  Understanding the main idea by predicting before listening:
using your background knowledge of the topic
1  The title of the passage you are going to listen to is “Music
Classes in Childhood May Lead to Changes in the Brain”.
What information do you expect to get from the listening?
2 Listen to the passage three times, and take down the notes
related to your predictions.
# 1 think the main idea of the passage is:
# Some important details I heard are:
* Underline them in your notes.
» Arrange and write down the details.
3  With your partner, check your notes and evaluate what you
know while listening.
# My partner and I think the main idea of the passage is:
# The most important details we heard are:
4  With your partner, evaluate your prediction:
# 1 think the prediction with my background knowledge is Chelpful /

helpless) to my understanding this lecture, because.. .

IERd 2 Understanding the listening material using your research on the
background information

1 The title of the passage you are going to listen to is related to
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“Edwin Hubble”. Please do some research about the topic on the
Internet, and take down some notes. Discuss your information
with your partners and make some prediction of the content of
the lecture.
i 2 Listen to the passage three times, and take down the notes
related to your prediction.
# 1 think the main idea of the lecture is:
# Some important details I will hear are:
* Underline them in your notes.
» Arrange and write down the details.
3  With your partner, check your notes and evaluate what you
know while listening.
# My partner and I think the main idea of the passage is:
# The most important details we heard are:
4 With your partner, evaluate your prediction.
# 1 think the prediction using my research on the background information is

(helpful / helpless) to my understanding this lecture, because. ...

II. Bottom-up Listening

1. Understanding with the pronunciation skills

1  Understanding with sense groups
1 Listen to the sentences and understand them with the pausing
marked by “//” at the end of the sentences and “/” in the
sentences.
1)Today, / Richard Rael and Tony Riggs / tell the story / of American
astronomer / Edwin Hubble. //
2)Many of them are using the Hubble Space Telescope / that is named after
him. //

3)It doesn’t matter / whether you play a guitar, / a piano, / a horn, / or a
drum. //
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2 Listen to the sentences and mark out the sense groups with “//”

at the end of the sentences and “/” in the sentences.

1)We’ve known for some time that playing a musical instrument can change
the anatomy as well as the function. .. the way the brain works.

2) The second sound is not as clear as the first, but it provided the
information needed to be studied on a computer screen.

3) These young adults who received formal music instruction as children had
more robust neural responses to sound than peers who had never
participated in music lessons.

3 Read the sentences with the proper pausing.

2. Dictation of the difficult sentences. Finish the dictation in three times

without any pause.

1)

2)

3)
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Self-Evaluation: What have you learned in this Unit?

M about Academic Speaking

M about Academic Listening
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Unit Two Academic Etiquette

o SN M

how to communicate with instructors and adviser;

1
t
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'
)

how to identify syllables and stresses;

how to listen for the big picture;

how to predict during listening.

Academic Speaking

I.Understanding the Background Notes

@_ A Student’s Gukde to Academic Etiquette

“Please. ” “Thank you.” “You are welcome. ”

These everyday expressions along with countless others form a universal
language of civility, a language based on the three core principles of respect,
integrity, and truthfulness. What’s more, these core principles make the practice
of civility possible in a wide range of settings. The college experience in general
and the classroom in particular provide two settings germane to this etiquette
guide, for in either setting, civil language allows students, staff, and faculty
alike to sustain, an informal and voluntary contract of reasonable expectations,
mutually beneficial good manners, authentic sensitivity, and common sense.

Because Collin College values freedom of expression and diverse viewpoints
as basic underpinnings of the learning experience, it encourages such a contract.
After all, how else can a community as diverse as that of college students learn
and practice mutual respect and tolerance for their peers regardless of differing
values, backgrounds, and viewpoints? The answer lies in respectful attention to

them, not in snide asides or in classroom tirades. Similarly, how else can faculty
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