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Preface

Empowering learners’ capacity to learn has been an inspiring educational mission which
continuously stimulates initiatives of educational interventions to produce successful learners.
In conjunction with this educational trend, Self-Regulated Learning (SRL) has been
theoretically well established; and research findings have consistently indicated that students’
self-regulation abilities in learning are crucial for their academic achievement. SRL is an
integrated learning process during which learners initiate efforts to self-direct and control their
thoughts, feelings and actions in a changing learning context for the attainment of personal
and academic learning goals.

With a focus on learning strategies, the concepts of SRL have been applied in different
learning domains (e.g., reading, writing, mathematics and science). SRL has been suggested as a
useful framework to strengthen the effectiveness of strategy use and learners’ academic
performance. With a focus on vocabulary learning, this study has used SRL as a structural
framework to develop a strategy instructional module which involves explicit teaching of both
vocabulary learning strategies and metacognitive control strategies.

This study focuses on Chinese EFL learners from China studying in Malaysia. With the
change from an EFL to ESL learning context and a new academic learning environment in
which English is used as a medium of instruction, there is a real need and urgency for these
Chinese students to have a good self-regulatory capacity to improve their language proficiency
in order to meet the requirements of the university. Thus, it is necessary to study
self-regulatory strategies used by these students and to see how they could be developed
further through strategy instruction.

The aim of the study is to investigate how the notions of SRL could contribute to the
design of language learning strategy instruction in the ESL curriculum. The researcher
attempts to design and evaluate a Self-regulated Vocabulary Learning Strategy (SRVLS)
instructional module to scaffold students’ learning while they learn strategies that are critical

for self-directed and strategic vocabulary learning. The book has adopted a developmental
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research approach conducted in three phases, i.e., needs analysis, design and development,
implementation and evaluation of the module with a focus on three quality criteria (i.e.,
validity, practicality, and effectiveness).

This book is composed of eleven chapters. Chapter 1 provides origins and an overview
of the study. Chapter 2, 3, 4, respectively elaborates basic issues in the three areas, namely,
self-regulated learning and instruction, language learning strategies and instruction, and
vocabulary learning strategies and instruction, which provide a theoretical basis for the model
of self-regulated vocabulary learning and the instructional design principles for Self-Regulated
Vocabulary Learning Strategy (SRVLS) module, which are elaborated in chapter 5. Chapter 6
presents the general concepts of development research and an overview of the three
development research phases applied in the study, i.e., needs analysis, design and development,
implementation and evaluation of the module. Chapter 7 presents an overview of the
characteristics of the SRVLS module. Chapter 8 presents the needs analysis results of a group
of 38 Chinese EFL students in terms of cognitive and metacognitive strategy use as well as
their perceptions and knowledge in vocabulary learning. The findings revealed that the
students possessed insufficient knowledge of high-frequency words and were deficient in using
self-regulated learning strategies for vocabulary learning. Chapter 9 focuses on the design and
development phase of the SRVLS module. A prototyping approach was used to improve the
preliminary design of the module through an iterative process of design, evaluation and
revision. The content and construct validity of the module was approved by a group of seven
experts through a series of interviews and discussion, which resulted in Prototype I of the
module. Prototype I was further refined based on the suggestions and feedbacks from three
teachers and three students representing high, medium, low achievers from the target group to
improve the practicality of the module, which led to the development of Prototype 11.

Chapter 10 presents a classroom trial with ten students from the target group to further
investigate the practicality and initial effectiveness of the module. Stake’s countenance model
was applied as a framework to collect the data from the antecedent, transaction and outcome
instructional stages using various methods, i.e., structured interview, learning log, observation,
checklists, and per-post test. Several significant findings were identified: (1) the learners gave
positive feedback in terms of the usefulness and interest of the strategy-based activities in the

module. Less interest, however, was shown towards using word cards and grouping methods;
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(2) the difficulties encountered by the learners during the strategy instruction were captured
through observation, learning log, and interview, and it suggested that more scaffolding and
guided practice were needed; (3) the potential impact of the module was identified in terms of
increased passive vocabulary knowledge, increased strategy use awareness, and self-efficacy in
using strategies (i.e., word parts, notebook, and review). However, there was no difference in
terms of strategy use before and after the intervention; and (4) a vatiety of individual
responses tewards the module was identified, which were explained by both personal (i.e.,
language proficiency, attitude) and contextual factors (i.e., prior English language learning
experience, cultural influence). Chapter 11 summarizes the main research findings and presents
the conclusions implications of the development of the SRVLS module.

Overall, the findings of the study have suggested that SRVLS instruction is a promising
approach to enhance language learners’ self-regulatory strategy use, motivation, and
performance in vocabulary learning, It has been further expected to provide some insights into
how strategy instruction in the ESL curriculum can be reviewed, modified or improved by
integrating the notions of SRL into the language learning strategy instructional design so as to

enhance EFL/ ESL learners’ self-regulation and performance in language learning;



Glossary

Self-Regulated Learning (SRL) is defined as a process in which the learners are
cognitively, motivationally and metacognitvely active in their learning.

Self-regulated vocabulary learning refers to a self-directed process during which
individual learners monitor, regulate and control their actions (cognition, motivation and
behaviour) towards the attainment of personal goals for vocabulary acquisition.

Learning strategies are defined as any techniques that learners use to facilitate
acquisition, understanding or transfer of new knowledge and skills.

Vocabulary Learning Strategies (VLS) refer to any thoughts and behaviours purposely
used by learners to acquire vocabulary and to manage the vocabulary learning process.

Self-regulated vocabulary learning strategies consist of both cognitive strategies
and metacognitive control strategies. Cognitive strategies refer to those strategies related to
vocabulary learning, such as guessing, dictionary strategy. Metacognitive control strategies
focus on those strategies for the control and regulation of cognitive learning strategies,
such as goal-setting, planning, self-monitoring, self-evaluation and self-reflection of
learning process.

Self-efficacy refers to learners’ perceptions of their capabilities in using various
vocabulary learning strategies to undertake vocabulary learning tasks.

Instructional design can be considered as a systematic process of organizing a set of
instructional events based on principles of learning and instruction. Self-regulated vocabulary
learning strategy instructional design reflects the principles of self-regulated learning from the
social cognitive learning view and the principles of vocabulary acquisition and learning
strategies.

Strategy instruction has been termed as strategy-based instruction or learner/strategy
training with an underlying theme of teaching students to learn how to learn, specifically, the

explicit teaching of both cognitive and metacognitive learning strategies.
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Module is referred to as a learning activity package or mini course, which provides the
information needed to develop mastery of specified knowledge and skills, and serves as one
component of a total course or curticulum.

Formative evaluation is a process of judging the merits and demerits of instruction in

its developing stages in order to revise the instruction to improve its effectiveness.
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