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The guide and its companions
This guide covers one semester of the Learning English program.
In addition to this guide, you should have:

e An audiotape.
Each student should have the companions:

e Student book.
e Activity book.
e Student card.

Where to start

Start by reading the next two sections: “Philosophy of the Learning English Program”
and “Your English Classroom.” These two sections describe what is new about the
Learning English program, why it works and how to make your role as a teacher most
effective.

Work through each lesson
This guide covers twenty-four lessons in four units ( six lessons per unit). The last
lesson of each unit is a review.

Each lesson contains step-by-step instructions for using the student book and
activity book, and for leading students through the song, game or craft, which is the
centre of each lesson.

HOW TO USE THIS TEACHER'S GUIDE
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Some lessons may contain more activities than you can use. As you prepare each
lesson, make a note of what you might cut if you run out of time in the classroom.

If you do run out of time, always conclude your lesson with the class closing
anyway. Always start the next class at the beginning of the next lesson.

In some cases, you may need more activities to fill a lesson. You can repeat songs
and games the students have learned in previous classes, or you can use a game from
the supplemental games section at the back of the guide. Some of these games require
you to prepare pictures and other resources, so be sure to read about them early in
your class preparation plans.

Refer to the back of the guide
The back of the guide contains information that will help you apply the Learning
English program to your classroom. It includes sections on:

Teaching Techniques
This section outlines ways to introduce and practice vocabulary, to teach
pronunciation, and to evaluate student progress.

Puppets, Posters and More
This section describes how to make resources for your classroom, such as
posters, puppets and displays.

Games
This section has an index of games presented in the lessons in this teacher’s
guide, plus a list of supplemental games.

Songs
This section lists songs presented in this teacher’s guide, with words and
musical notation.

Adapt it!
We have designed this guide for beginning teachers. It introduces and uses a small
repertoire of language-learning techniques. If you have experience teaching English,
draw on other techniques you know.

This guide provides you with suggestions only. You can follow it step by step or
you can create your own steps. Adapt the lessons to fit your teaching experience, the
needs of your students and the resources available to you.

° HOW TO USE THIS TEACHER'S GUIDE
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PHILOSOPHY OF THE

The Learning English program for early primary students (Grades 1, 2 and 3) aims to
help Chinese students learn to speak conversational English. We have designed the
program to fit the way children naturally acquire language. Children need to learn
English the way they learn their first language: through listening to people around
them speak words and phrases in familiar contexts. In English classes, children need
many opportunities in a wide variety of situations to explore, construct and convey
meaning; to clarify and reflect on their thoughts, feelings and experiences; and to
play, experiment and use their imaginations. They need resources that reflect familiar
surroundings and situations, both to maximize language learning and to develop an
appreciation of their own culture.

To develop fluent English speakers and readers, teachers must recognize and
honour the emergent stages of reading and writing that students in Grades 1 to 3 go
through. In Grade 1, students need time to develop a curiosity about letters and
words, and to recognize a connection between conversation and print. This critical
stage takes time—up to a school year or longer—but if teachers attempt to omit it,
they will inhibit future language learning. In Grade 1, the Learning English program
helps students use real objects, actions and pictures to give meaning to oral language.
It provides textbooks that young students will enjoy. The program, however, does not
recommend the students attempt to read any English, or to write any English other
than their own names.

At all primary levels, the program stresses talk (listening and speaking). It gives
students many opportunities to talk in many different conversational situations:
student-to-student, student-to-group, student-to-teacher and student-to-class. The

a PHILOSOPHY OF THE LEARNING ENGLISH PROGRAM
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students often role-play and invent conversation. All this talk develops the skill to
communicate real meaning. It promotes flexible language use so that students can
eventually function in a variety of situations.

The Learning English program is holistic and integrative. In Grade 1, it stresses
listening and speaking, but it also exposes children to the printed form of the
language. In Grade 2, it introduces students to the alphabet, both lowercase and
uppercase. This introduction helps students develop the fine motor skills necessary for
printing (writing) and to gain familiarity with the conventional direction of English
(left-right and top-bottom). By the end of Grade 2, students should be able to
recognize the names of others in the classroom and the names of the letters of the
alphabet. At this level, students will still use picture clues and combine drawing with
print forms provided in their textbooks or by teachers. As they gain in their
knowledge of the alphabet, they will be able to practise and copy simple lists of letters,
numbers and common classroom words. In Grade 3, teachers can expect their
students to demonstrate an interest in the printed word and exhibit reading-like
behavior. The students will still use picture clues to identify words but will also begin
to learn common “sight words” and develop an oral knowledge of the English
phonetic system. Students will practise writing or copying appropriate captions or
labels to accompany pictures.

It is critical for teachers to make language instruction appropriate to the stage of
development of their students. This is key to language instruction and crucial to
language development. Language development occurs in step with the development
of consciousness. The four language skills (listening, speaking, reading and writing)
naturally reinforce each other in a child’s language development. Children master
new words as part of developing ways to make meaning. It takes time. Different
students develop language in different ways and at different rates, and good teachers
adapt their classroom activities to accommodate individual student needs. Not
everyone will achieve the same fluency at the end of each teaching unit. For this
reason, the Learning English program first exposes children to new words, and then lets
them encounter and use these words again and again in different contexts throughout
the class year. ,

The Learning English program stresses active student-centred experiences. It
frequently involves the students in pair and small-group activities that require them
to create their own conversations in English. It includes games, songs and role-playing
where the students invent and interact in English. It emphasizes engaging,
motivational activities that encourage the students to communicate in English and to
respond personally and critically. The more the students actually talk in English, the
faster their language skills develop. The Learning English program works best if teachers
encourage the students to talk as much as possible. Teachers should guide and
structure activities, demonstrate and model conversation, and correct the students
where necessary. The program, however, does not centre on what the teacher does at
the front of the classroom, but on what the students do within it.

The program stresses meaningful learning situations. It provides young students
with textbooks that contain familiar settings, close to their lives. It erigages students
in situations where they use English to make a request, to express a feeling, to

° PHILOSOPHY OF THE LEARNING ENGLISH PROGRAM
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accomplish something, to find out essential information or to complete a task. The
students feel more motivated to learn English in real situations, and they learn natural
language patterns rather than artificial classroom dialogues.

The program stresses thinking as an essential part of communication. To
communicate, a person must have something to tell. Often in this program, teachers
set up classroom experiences that allow the students to formulate a point of view: to
think about and share their own personal experiences; to value others’ ideas and
experiences; and to imagine and create new ideas through language.

The program stresses language immersion. It exposes students to more English
than it expects the students to master or understand completely. To the extent
possible, teachers should strive to surround the students with English. The classroom
should contain a good range of English-language posters, picture dictionaries,
newspapers, books, letters, postcards, signs and magazines. The walls of the classroom
should display vocabulary pictures and words. Teachers should label items in the
classroom with big cards showing the English words.

The program stresses risk-taking in a supportive environment. No one can learn
a language without making mistakes. If the students fear failure, they will not try new
words and phrases and they will not progress. Students need support and assistance to
experiment with new language structures. They need praise for the content of what
they say, rather than constant correction of pronunciation and vocabulary. Therefore,
good language teachers give their students lots of praise and encouragement. They
help students use new words and phrases by providing many models, demonstrations
and clues. Good teachers frequently encourage students to invent their own
questions, responses and conversations, and they congratulate students for taking
risks.

The program stresses a motivational classroom environment. It provides many
opportunities for play, songs, games and surprises to make English class fun. The
program aims to foster a desire to learn so that the students will attend to the lesson
and feel inspired to practice English outside of the classroom.

Overall goals of the Learning English program for early primary
The early primary program of Learning English has one over-riding goal: to provide
young students with a language-learning opportunity that follows, supports and
strengthens their natural development. Following and reinforcing the development of
the child, and the normal patterns of language acquisition at this stage, increases the
language facility developed at all higher levels.

The following language-learning goals have shaped the Learning English program
in general. In each case, we have described their specific application to early primary
language learning.

¢ To speak and listen with sufficient fluency to explore, extend, clarify and
reflect on thoughts, ideas, feelings and experiences. Early primary
students need opportunities to participate in a range of experiences; to
explore and express familiar events, ideas and information; to express
personal experiences; and to share the experiences and feelings of others.

0 PHILOSOPHY OF THE LEARNING ENGLISH PROGRAM
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¢ To manage ideas and information effectively; to plan, select, organize and
record in an age-approriate and skill-appropriate way. Early primary
students need opportunities to use their own and other’s personal
experience; to share and seek basic personal knowledge; to ask and
answer common simple questions; to listen to and follow simple
directions; and to organize visuals and information for sharing.

¢ To communicate information and ideas effectively and clearly, and
respond personally and critically. Early primary students need
opportunities to share and demonstrate ideas from personal experiences;
to participate in shared oral experiences such as listening to stories,
singing and playing games; to share their own creations and appreciate
others’ creations; and to express lack of understanding and ask simple
questions.

¢ To interact with sensitivity and respect, considering the situation,
audience and purpose. Early primary students need opportunities to help
others and to ask others for help; to work with partners or in groups; to
take turns sharing information; and to show consideration for those
whose ideas, abilities and language progress is different from their own.

e To respond personally and critically to a range of texts. Early primary
students need opportunities to make connections between oral language
and personal experience; to use textual cues such as pictures, symbols
and images to understand meaning; to participate in shared listening,
reading and viewing; and to create oral, pictorial or dramatic texts to
communicate.

¢ To use the English language confidently and competently in a variety of
situations for communication, personal satisfaction and learning. Early
primary students need opportunities to listen and respond to basic
phrases in the classroom; to produce simple sentences in a structured
situation; imitate some common nonverbal behaviors and simple routine
social interactions; and to reflect on learning tasks with the guidance of
the teacher.

e To explore, understand and appreciate the values of the English and
Chinese cultures for personal growth, enrichment and satisfaction. Early
primary students need opportunities to represent themselves and their
families; to participate in classroom and school cultural activities; to
recognize and appreciate various elements of Chinese culture; and to
understand the value and significance of second-language education.

Teaching with the Learning English program
This program stresses:

e An approach to text recognition and reading that follows the natural
acquisition of language among young children. In Grade 1, students
develop the recognition that text has meaning. In Grade 2, they develop

a PHILOSOPHY OF THE LEARNING ENGLISH PROGRAM



