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This guide covers the second semester of the Grade 4 level of the Learning English
program. ‘ y

You should also have:

e A set of large vocabulary cards.

- ® An audiotape or a multimedia CD that covers the oral part of each lesson.

Each student should have the companion:

e Student book.

e Activity book.

e A set of small vocabulary cards.
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Start by reading the next two sections: “Philosophy of the Learning English Program”
and “Your English Classroom”. These two sections describe what is new about the Learning
English program, why it works and how to make your role as a teacher most effective.

Next, read “Ways to Introduce Vocabulary” in the “Teaching Techniques” section at the
back of the guide. This section offers ideas about teaching the Learning English program
and covers information frequently referred to in the lessons. You will want to consult this
and other sections in the back of the guide as you work through the lessons. If you read this
section first your lesson preparation will go more smoothly.

Wbrk through Each Lesson
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This guide covers twenty-four new lessons and four review lessons in 4 units (six lessons

0 HOW TO USE THIS TEACHER'S GUIDE
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with a review lesson per unit). The last lesson of each unit is a review.

Each lesson has the same format.

e TEACHING GOALS

e TEACHING PREPARATION

e CLASS OPENING

e NEW CONCEPTS

e ACTIVITY BOOK

e CLASS CLOSING

The lessons purposely contain more activities than you can probably use. As you prepare
each lesson, make a note of what you might cut if you run out of time in the classroom.

If you do run out of time, always conclude a lesson with the class closing anyway.
Always start the next class at the beginning of the next lesson.

You can also substitute and adapt activities to meet the needs of your students. For
example, if your class needs more practice saying particular words or phrases, cut a creative
activity from your lesson to make room for more drill. Remember, however, that too
much drilling for perfect pronunciation and comprehension can get in the way of language
development. More and more teachers are discarding mechanical drill (repetition) for
meaningful drill, such as picture prompts, word substitution and free substitution (where the
students make up their own sentences).
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The lessons refer to how-to information in the back of the guide about:
e Teaching techniques for introducing, practicing and reviewing vocabulary that
you can adapt to your lessons.

e Teaching techniques for helping with pronunciation.

e How to make resources for your classroom, such as posters, puppets and displays.

e How to play key language-learning games and supplemental games.

The back of the guide contains a section on games for quick reference. It also includes
the vocabulary, the structures and expressions of this level.

Adapt It
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We have designed this guide for beginning teachers. It introduces and uses a small
repertoire of language-learning techniques. If you have experience teaching English, draw on
other techniques you know.

This guide provides you with suggestions only. You can follow it step by step or you can
create your own steps. Adapt the lessons to fit your teaching experience, the needs of your
students and the resources available to you.

0 HOW TO USE THIS TEACHER'S GUIDE
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PHILOSOPHY OF THE

The Learning English program aims to help Chinese students learn to speak
conversational English and to help Chinese teachers improve their own English and English-
teaching skills. The complete program covers twelve grade levels: grade one to grade twelve.

The program stresses communication and conversation. It focuses on talk (listening and
speaking). It gives the students many opportunities to talk in many different conversational
situations: student-to-student, student-to-group, student-to-teacher, and student-to-class.
The students often role-play and invent conversation. All this talk develops the skill to
communicate real meaning. It promotes flexible language use so that the students can
function in a variety of situations.

The program is holistic and integrative. At beginning levels, it stresses listening and
speaking, but it also integrates reading and writing. It creates a balance among all language
skills, which is key to language instruction and crucial to language development. Language
development occurs in step with changes and growth in consciousness. The four language
skills (reading, writing, speaking and listening) naturally reinforce each other in a child’s
language development. Children need to learn English the way they learned their own
language: through listening to people around them speak words and phrases. In English
classes, children need many opportunities in a wide variety of situations to explore, construct
and convey meaning; to clarify and reflect on their thoughts, feelings and experiences; and
also to play, experiment and use their imaginations.

The program models the process of children’s language development. Children master
new words as part of developing ways to make meaning. It takes time. Different students
develop language in different ways and at different rates, and good teachers adapt their
classroom activities to accommodate individual student needs. Not everyone will achieve the
same fluency at the end of each teaching unit. For this reason, the program first exposes the
children to new words and then lets them encounter and use these words again and again in

 different contexts throughout the class year.

0 PHILOSOPHY OF THE LEARNING ENGLISH PROGRAM



ACEEHORE 8 AR B b R 2 2 U, R I o A TR G 1 B 0 S T
RBOEES) . REEM NS FREFTF S EL —AERIE .

AEHHRAAFMEE, EAERKR TR « BRI T R 7
BRI AR SR BT RO & S AN RS B
Bt GAPEA . 2 E R A HIAT F (LR FL N 1 o SRR AT R T Je A A
I SCREINAE A, R & (0 RGIE  HCAE R I o 0 13 S o P 98635

FEHAM WA RGN, EREFHR, WRRAGH, LHRBILSSE, AikE&
T & BRI P 6. T — O Tl S 085 R E R R, A A (R
FE B2 A S ) RO BR T S5 R I RS IODIEER e (UFL B . 5D 7E)L
BRI R ARG, ANB 200 . LWL 75 SR ) 1 BRA 17 V3K S 9
ST PO A D A 7 2 20 . IR, PR ERRALS, TR A AR
TR R, R @b Foki L LI RIB& BB RS %R
A% B K E AR .

AEHPE L E T SRR L. SR LR R S R R A1,
KT 1o 3 TR, FEAE AT TR SR A
EANE A ANFFENTE . —ARICE5E, IFAERTEANARE R S0 F AR .
Pltt, AEEH AL ST IRME R, R, ERAFER, AERE rh 5
2, RIR ST B IS e

(CFYGE) M5 ‘



The program stresses active student-centred experiences. It frequently involves the
students in pair and small-group activities that require them to create their own conversations
in English. It includes games, songs and role-playing where the students invent and interact
in English. It emphasizes engaging, motivational activities that encourage the students to
communicate in English and to respond personally and critically. The more the students
actually talk in English, the faster their language skills develop.

The Learning English program works best if teachers encourage the students to talk as
much as possible. Teachers should guide and structure activities, demonstrate and model
conversation, and correct the students where necessary. The program, however, does not
centre on what the teacher does at the front of the classroom but on what the students do
within it.

The program stresses meaningful learning situations. The program engages the students
in situations where they need English to cope with authentic English-speaking contexts:
to make a request, to express a feeling, to accomplish something, to find out essential
information or to complete a task. The students feel more motivated to learn English in real
situations, and they learn natural language patterns rather than artificial classroom dialogues.

The program stresses thinking as an essential part of communication. To communicate,
a person must have something to tell. Often in this program, teachers set up classroom
experiences that allow the students to formulate a point of view: to think about and share
their own personal experiences; to value others’ ideas and experiences; and to imagine and
create new ideas through language.

The program stresses language immersion. Each lesson exposes the students to a lot of
English, more than it expects the students to master or understand completely. To the extent
possible, teachers should strive to surround the students with English. The classroom should
contain a good range of English-language posters, picture dictionaries, newspapers, books,
letters, postcards, signs and magazines. The walls of the classroom should display vocabulary
pictures and words. Teachers should label items in the classroom with big cards showing the
English words. ‘

The program stresses risk-taking in a supportive environment. No one can learn a
language without making mistakes. If the students fear failure, they will not try new words
and phrases and they will not progress. The students need lots of support and assistance
to experiment with new language structures. They need praise for the content of what
they say rather than constant correction of pronunciation and vocabulary. Therefore,
good language teachers give their students lots of praise and encouragement. They help the
students use new words and phrases by providing many models, demonstrations and clues.
Good teachers frequently encourage the students to invent their own questions, responses and
conversations, and they congratulate the students for taking risks.

The program stresses a motivational classroom environment. It provides many
opportunities for play, songs, games and surprises to make English class fun. The program
aims to foster a desire to learn so that the students will attend to the lesson and feel inspired
to practice English outside of the classroom.

° PHILOSOPHY OF THE LEARNING ENGLISH PROGRAM
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Overall Goals of the Learning English Program
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Each level of the program identifies specific objectives for mastering vocabulary,
grammar, conversation, reading and writing. Teachers, however, need to treat these
objectives as part of larger, life-long goals, not as isolated targets. The program aims to
support the students as they continue to learn English throughout their schooling and
throughout the rest of their lives.

Teaching with the Learning English Program
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This program stresses:

e Interactive conversation, not just lists of vocabulary words and grammatical
structures.

e Flexible language use in a wide range of situations, not just memorization and
chanting.

® Understanding and expressing overall meaning, not just learning isolated parts of
language.

e Authentic real-world situations where, for example, children play games, ask for and

- give information, and express likes and dislikes.

e Everyday language among native English speakers. Many informal expressions
and common idioms are included in the curriculum, as well as formal structures
demonstrating grammatical patterns.

The program provides:

e An audiotape of North American English speakers. The students become used to.
hearing and understanding a variety of inflections and tones, not just formal British
accents.

e Good-quality literature that lets the students develop understanding of whole units of
meaning, not just isolated words; that motivates the students’ interest; and that provides
moral instruction for character development. The lessons use translation of well-known
Chinese stories as well as traditional and modern English stories.

e Step-by-step instructions for innovative English-teaching methods for the teachers
to use in the classroom.

e A wide variety of student-centred activities, including dialogues, role-play, games,
story-writing, small-group activities, TPR (Total Physical Response) activities and
drills.

e Ways to help Chinese teachers improve their own English as they prepare for

lessons. The teacher’s guide is very detailed and contains many tips for teaching
English.

0 PHILOSOPHY OF THE LEARNING ENGLISH PROGRAM
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What about Phonetics

Pronunciation forms an important part of any language program. Young students mimic
well. They often learn pronunciation by listening to, and imitating, good role models.

Too much emphasis on correct pronunciation, however, can make the students afraid to
speak because they worry too much about pronunciation errors. Teachers must gently guide
the students to understandable pronunciation, but never let pronunciation become more
important than meaning and communication.

This program introduces pronunciation exercises when new vocabulary has sounds that
Chinese children may find difficult to produce. The beginning level contains a few phonetic
drills. Later levels offer more phonetic drills, such as minimal pairs. Older students, at
advanced levels, learn symbols for certain sounds, so they can use a dictionary to pronounce
unfamiliar words. As much as possible, the program presents these drills in the context of the
meaning of words and phrases.

This program does not teach an entire phonetic alphabet, such as the International
Phonetic Alphabet (IPA), for three reasons. First, in learning the English language, the
students already struggle to decode a new set of written symbols. The IPA adds another
layer of symbols without helping the students to understand the new language. Second, the
IPA focuses attention on written language. This shifts the focus away from listening and
speaking. The students learn pronunciation best through aural-oral practice, not. through
reading symbols for sounds. The students who depend too much on written text may also
have difficulty speaking spontaneously in conversation. Third, the IPA reinforces the primary
importance of correct pronunciation, but this program emphasizes understanding and making
meaning. Pronunciation comes second. After all, many good communicators in English do
not pronounce words neatly and clearly or even correctly; they use context and language to
express themselves.

Teachers, however, need to pronounce words correctly. Teachers should check their
pronunciation periodically with a tape recorder. Teachers should practice speaking English
outside of the classroom whenever possible, preferably with a native speaker. Teachers can
tune their ear to correct pronunciation by watching English television and movies.

We encourage Chinese teachers of English to learn the IPA so that they understand the
distinctions and similarities among different sounds. The IPA also helps teachers to focus on
individual sounds and examine ways to produce them. This helps teachers work out the best
way to teach these sounds in their own classrooms.

What about Grammar?

This program introduces grammar naturally and gradually. At beginning levels, it teaches
the students how to recognize and imitate certain grammatical structures and patterns, but
it does not emphasize grammar. At more advanced levels, it explicitly presents points of
grammar to help the students understand the patterns or certain structures.

0 PHILOSOPHY OF THE LEARNING ENGLISH PROGRAM



