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Chapter 1

Introduction

AESE

EHhE, BREEMMENBZERLEENDHE, TRNNARTRIERF
MENFTNESARER. BENNENFRUGFERRKNER. AMBETHF
TIERRT MEEZFZREXBRT BAENR NER. EERANKNS
R BEHEBFEENBENRESFINENLRE, HFEIBREFIMMEIATIR
EARMESFIENEZEAR. EXFMEEFIENMFENXNE, DIF
BRERHTTRAANRNY: MANTEE. BENHRSEARNETRESEE
T, ESHERETENXRABLETEREY. I—VEUSBHNERRIESHF
HE, PR FIRRAZEIENFEINHIARENSTAE. EXH—
MREMNIMEFZIFFENERT. BEAREMESFIENES. BE. AR,
RE. NEFLETHENBRAEE. TEM "RENBWHAIE" NESBFEXK
BEDEREANU "FIFAFL NBESHEUMEIN. BlL. 587 "HHH
PN M CREFIMM BRERAMTENBSHFERMITEKRTR,

EEABMERY. ERNETNNREXEBESHENER. FES. EFMR
FILE. ARALCRUNFAANEE AN TREENESEFNBABTHS
FTEHNARMAEHT T HENRRE, NRBNERAERANZIEZALMT HE
R A,
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EFEMSNA
1. 85%

EFEP, SHEFEHEXNBFF IS, AN—RABXIEEHNF A teaching
(B, BS) instruction (FiF. #ESF) KFTF " Fleamning (F, #3])
RTF., AL, teach Fl learn HFRERXMNZEFMNRE, RHE—HIRKE HX
#9. learn SFFEMA BHEEKER, teach SEHFFUHTHENBEER. BEEX
MEXHE X P4 H B teaching-learning MERER. XM ERFNHAX SR
EBRFMERNBSEN BFE BEE.

teaching # instruction X WM ERXMBX EHRT " NEX. BAZE
ARREMNYKREXE, BHEKRE, EEAFNERAETRERS, ERIL teaching L5
IBRFTHAEER R, EA—FESN. 1M instruction M E SHEMIEEFX. EH—F
A E,

XEHEFZELEZL (B.OSmith) LIFERNEF (Teaching) HENMT
AGEE, FHEEMNAIS XK. FERXENEFE, AFMUBEARMEX: HFEH
R BER—MERIRNED. HFEE—MIEMNTES . BFEERAPHRZE
FRBEHEE.

R RERFEMNRRAMRBETSARTEEZLNIRE (a persistent
change in behaviour in response to a given stimulus), "223J2E&!" @FF "“MEFEIT
(Individualized Learning) . “"#%:3]" (Talent Learning). "4§F*¥>" (Programmed
Learning) . “#1l# 3 =" (Rote Learning), IAHIEiL (Cognitive Theories, HFK
A ¥ % Bruner, Miller &) 47 hF X B EKBE L (Behaviorist Theories or
Association Theories, H R A F Bloomfield, Fries, Lado &) BMWRIESFS
HAAEMMER, FHAEXFEIBEREENTESFEERFMUTRZAXE. AX
BRERBREMBERAX. BEDENBETINXBRELRLILINXEKES
(Setting up of Associations) BEFFCIZMEARTE. JIENBFEI—NEERE—
MERPERE, IRANRAZIZ—IIEFNEE2MBERN —Ml— AL
JIIEMRARSBEIEENARMENEBALRE.

BREWAFIFENSBRRAHENRR, BEFIIMNEN. MIIF—ERMR
EHNER. ZIFSEARBENEZGNAEREAZHARNEIAR. EIIESD
FRZERSEMBNMAIMEES, XERRTAESR, BHBEEXEK. REBIR
BEIAXBNFEIBENEREIEFRIESF. HSFMUEBEF=ATAE.

2. min5heh

MR, FIERDY knowledge = competence, 2 MALZLMBIIEGRNE ARSI B MK
BHREAGHELENGE. EIEEFIF. MBNKRBEEMARERIBEESE. B
ST, 8%, MEMIBEMEAEMER. Chomsky (1965) 1Ak, AMIES IR
(RESHE ) BIEMANESTEENALMR, BARBERFIEAT. M
RKERBWENEF. LEFBEANGFREERTREEENMR, FEIESEINA
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ENEREENREASRTEA. EEEUNA. IAREEZEESMANKEN
Ao ZMENRFTIESTTH (Language Performance) BRI AZEHIEHS ER 33
BE MKEREA.

3. frEhwFse
7RI (Action Research) EFNMAS/NATAHN—EWRER, XEH

REEVHENRRILERSENIBIAAETANEMNER (HRE, Moira
Laidlaw, 2006) ,

4 fighit%

f7&11t % (Action Planning) 2ERETHHHRN—F "B AL, %A
REFRB A, REDANESR. FEMRAQENESE. FHhmRRRNTER
ZR. RETIMBRBH—SBHNARE (HRR. Moira Laidlaw, 2006) ,

n Central Ideas in Part |

1.1 The Traditions of Learning in China and the West

China has always cared about education since Confucius saw it as a way of
helping the population to increase their knowledge and understanding. Teachers
have always been respected because of their knowledge, and in these days
knowledge is very important as it will help China in its development programme.

Learning methodology in China has traditionally been quite different from
some methodologies in the West. Most methodologies concentrate on
understanding, but use different ways of getting there. This Book will be showing
you one way of teaching, drawn from many different approaches and ranges of
experience, all of which have a long research history (see more about that in the
section on Action Research). This Part will help you understand more about the
New Curriculum and how to put it into practice in the classroom.

1.2 Knowledge as Object or Knowledge as Experience

There are different views of knowledge in the world, and they can be
grouped roughly into two. Firstly, knowledge as an object, in other words
knowledge about something. We call this Knowledge as Object. Secondly, there is
the knowledge gained by individuals and groups through experience and during
the processes of learning and teaching. We call this Knowledge as Experience.

@ Knowledge as Object: Using this system a teacher goes into the classroom
with “the knowledge” and crams it into the students, who simply sit passively
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receiving it. Such teachers favour memorization techniques, dictation, rote-
learning, recitation, cloze-procedure and highly structured, pre-designed texts
which allow little flexibility in teaching and learning styles. Teachers using this
system often complain that they want to be more flexible, but the textbooks don’t
allow it. In this view of knowledge, the teacher knows everything, the students
know nothing. There is no enquiry-learning in the classroom. This view of
knowledge demands a teacher-centered approach.

@ Knowledge as Experience: In this system, students and teacher use their
own learning approaches and experience to help in the processes of learning in
the classroom. Such a view of knowledge is characterized by flexibility, a diversity
of methods of the teacher and an openness on his/her part to questions from the
students, as well as students’ creativity and suggestions. This type of knowledge
demands student-centered methods in the classroom. Under the New
Curriculum, students now will also be expected to use critical thinking in their
acquisition of the language, rather than the traditional passive acceptance of what
the teacher says and does. This means that the teacher will have to be more aware
of individuals within the classroom and pay more attention to classroom
management (see Chapters 3 and 6 for details). New teachers will therefore be
expected to use facilitation techniques in the classroom.

In summary, the New Curriculum asks students to move from competence
to performance. In other words, students need to move from knowing what to
knowing how.

1.3 Teachers as Facilitators

This is perceived as the new role for teachers by the New Curriculum. A
facilitator is someone who guides students to learn rather than telling them what
to learn and how to learn it. It requires a great deal of flexibility on the part of
students and teachers, but ultimately enables students to learn more deeply and
to take more responsibility for their own learning. In a facilitated classroom,
students are active, learning with enthusiasm and having self-confidence. The
New Curriculum requires such qualities of students and this book will give you
some guidance on how to achieve these goals.

ﬂ The Purpose of Part |

This Part is about teaching and learning, and specifically teaching and
learning English in a communicative way under the New Curriculum. It is more
than knowledge about English. It’s more than you knowing about grammar,
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vocabulary, pronunciation and intonation, spelling, speaking and listening,
reading and writing. It’s about knowing how to communicate your
understanding together with others in order that they understand the language
and enjoy learning it well. Let’s face it. If you don’t enjoy learning, you don’t
learn much by yourself, so try to remember that when you’re teaching. There are
students who want to enjoy their English lessons with you and it’s your job to
help them do so.

2.1 Who Is This Book for?

Its primary focus is on student-teachers of English, but it will have relevant
aspects for in-service teachers as well. It focuses specifically on preparing for the
New Curriculum, so although it is primarily for English teachers adopting
communicative methods, many of the processes recommended in this book are
relevant to all teachers. This is because it deals with classroom management,
lesson planning, using the textbooks (as opposed to teaching them) and
evaluation-processes.

2.2 The Methodology Used in This Book

This book relies for its processes on an educational methodology called
Action Research. Put simply, Action Research enables individual teachers to ask
questions like: How can I improve this process of teaching here? And then try to
answer it through your actions.

In other words you as the teacher are also moving from knowing what to
knowing how.

You ask this question in order to help students learn more effectively. It is
particularly effective in improving communicative methods in the classroom and
in implementing the New Curriculum. You will find that there are many
occasions when there isn’t a set answer to a question you might have in your
teaching. Instead, there might be a range of solutions, or different ways of finding
those solutions. As you become more experienced and confident, you will be able
to make better choices in your actions, based on greater insight.

The Organization of Part |

First you will read about the process called Action Research. We have placed
this first because we want you to think about it while studying other chapters of



