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Preface

Transferring meaning is a fundamental task in interpreting. Yet, research on how
to assess this very important aspect of interpreting within the pedagogical field of
consecutive interpreting (CI) has rarely been done. This book intends to construct a
product-oriented quality assessment model that looks into the meaning-related quality of
CI in the training setting from the perspective of Systemic Functional Linguistics (SFL).
The overall objectives are twofold: first, setting up a linguistics-oriented, meaning-based
and measurable interpreting quality assessment (IQA) model that can contribute to current
methods of IQA; second, broadening and attesting the application of SFL to interpreting as
a basic tool for meaning analysis.

In order to represent aspects of meaning transfer in a systemic way, an IQA model
is proposed to carry out the analysis. Common criteria on interpreting held by users of
interpreting services as well as interpreters are also incorporated into the model. These
criteria are associated with different aspects of meaning in interpreting, namely, accuracy
with ideational meaning, appropriateness with interpersonal meaning and coherence with
textual meaning. A four-step implementation method of the model is proposed to ensure
that quality is examined from both the micro perspective of lexicogrammatical realizations
of language meaning and macro perspective of register analysis.

Although theoretical modeling is a key part of the research, this research is empirical
in nature. Different empirical research methods are adopted in this research. A questionnaire
survey among translation-major and English-major undergraduate students and interviews
with interpreting teachers were carried out to demonstrate the necessity and possibility
of bringing in a linguistic theory to assess meaning-related interpreting quality in the
classroom setting. Qualitative intertextual analysis is carried out to test the applicability of

the model by applying it to twenty pieces of students' interpretations in both E-C and C-E
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direction collected via quasi-tests designed for this research.

The survey and interview results indicate that meaning transfer is a fundamental
component of IQA. The finding has given support to the research rationale for setting up an
IQA model that coordinates the theory and practice. The intertextual analysis results show
that the SFL-based IQA is effective in terms of detecting problems of students' interpreting
performance in relation to meaning. It is also found that interpreting teachers can use
the assessment results to guide Interpreting teaching in at least three ways. Based on the
findings of the current study, implications of the study as well as prospects of broadening
the application of the SFL-based IQA model in both assessment and teaching are discussed,

followed by some suggestions for future studies.
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Chapter 1 Introduction

Quality is a central concern in interpreting, yet “despite considerable research efforts,
there is still no model for assessing the quality of interpreting, either in class, at the end of
the training period or in the authentic conference situation” (Kalina & Kdéln 2002: 13).
This book, therefore, attempts to construct a model-that can be applied to assess one given
aspect of quality of a given type of interpreting in a given setting, i.e., meaning-dimension
quality of consecutive interpreting in the training setting.

This introductory chapter is an overview of the basic construct of the book. First, it
first introduces the general scientific background, i.e. the evolution of interpreting studies so
as to fit the current study to the development of the discipline. Then it discusses the specific
background of the study which explains the research rationale for choosing the specific
research area of meaning-dimension quality of consecutive interpreting and the specific
theoretical framework of SFL. Overview of other important subjects including the research
goals, research questions as well as the research methodologies are also presented in this

chapter.

1.1 Disciplinary background of the book

This section is a brief overview of the evolution of interpreting studies (hereinafter
referred to as IS), aiming at fitting the current study into the overall methodological
development and paradigm progression of IS. Although the field of interpreting is fractioned
in terms of research objects, assumptions and methods, there are some recognizable trends
which are called paradigm shifts.(Setton 1999: 45)

The earliest writings on interpreting in the 1950s were mostly professional interpreters'
personal reflections and anecdotal notes. The emergence of the first ever paradigm in IS was

in the 1970s and was the result of the “academization of interpreter training” (Pochhacker
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